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Lesson  1 

Alcohol  and  Myths: 

There  are  many  myths  and  misconceptions  about  what  alcohol  is,  what  it  does,  and  how 
people  respond.  This  lesson  attempts  to  expose  such  myths  and  misconceptions  and 
replace  them  with  facts. 

LESSON  2 

Alcohol  and  Advertising: 

The  question  of  alcohol  advertising  in  the  media -television,  radio,  print -is  explored 
through  research  into  media  advertising  in  an  attempt  to  look  at  one  source  of  influence 
on  drinking. 

LESSON  3 

Why  People  Drink: 

Through  students’  interviews  with  drinkers  and  non-drinkers,  the  reasons  for  drinking 
and  not  drinking  are  explored.  Drinking  situations,  availability  of  alcohol,  and  the  effects 
of  drinking  are  also  explored. 

LESSON  4 

Effects  of  Drinking: 

There  are  more  than  individual  physiological  and  behavioral  effects  of  drinking  alcohol. 
There  are  effects  on  families,  businesses,  and  society  at  large.  The  nature  and 
production  of  alcohol  is  also  explained. 

LESSON  5 

Positive  Uses  of  Aicohoi: 

The  use  of  beverage  and  non-beverage  alcohol  is  not  all  negative.  Here  we  look  at  some 
positive  uses -medical,  industrial,  and  social. 

LESSON  6 

Drinking  and  Driving: 

Although  students  may  not  themselves  drink  and  drive,  they  may  have  occasion  to  be 
with  others  who  do.  They  need  to  look  at  alternative  responses  in  such  situations. 

LESSON  7 

Teenagers  and  Alcohol: 

Is  teenage  drinking  a problem?  This  question  is  explored  through  articles  and  studies 
and  actual  experience.  Effects  of  early  drinking  are  also  discussed. 

LESSON  8 

Alcohol  and  the  Family: 

Many  young  people  have  to  cope  with  alcohol  use  and  abuse  among  family  members. 
Ways  of  coping  and  how  to  help  are  discussed. 

LESSON  9 

Alcohol  and  Athletics: 

Students  need  to  be  made  aware  of  the  impairment  of  even  small  amounts  of  alcohol 
on  the  ability  to  perform  physical  activities  and  sports. 

LESSON  10 

Student  Research  and  Consolidation: 

Throughout  the  lessons,  individual  student  research  has  been  recommended.  This 
lesson  presents  an  opportunity  to  hear  about  this  research  and  to  consolidate 
information  acquired  throughout  the  series  of  lessons. 


1 

7 

14 

25 

31 

35 

37 

47 

51 

57 


^ ■: 

S- 


OQI^i  ^VIOL.') 


i*r^» 


m$i’'  .'■VW  *'»■!.«••? 


:«iMI 

V C^<iJ(P*ft>V 

■’■><v  ♦ . ■•  -.MU 

- ••«•,  ..-  top.-.'  -;0  to  a| 

^ ■ ; ij  ^ ^ i-.^~ 

■"  '*n-.  L ^ 


v§s 


^ **  t*i . /r^g  f:>*-75.  - Jd^;  ,;(3 


l^f^v  i **  M' 


.54R':'..i«JS!W 


.■■  -Oft 


.’s  \ fjr^.' 

■ '* 


'kMtoaiLA  tme 

y^^:94  9*ii?‘  ttto  n “i  i ,'  u>«s« 

■•>  ■■»  i^wir  hiiilfoiMI  ' i»pirxwM.rt  - 


■ -h^. 


iS 


•ma 


^r^Hnt.  ^ t)»n>  Ifii^ 

'■  ' ’*^4.  '^  ^'>  b#»  1/ voo» 


' yo 

kM.  <•  iv  ^AA 

> .-  • <i«sr-a  j3  ,«  I V.JI  of  lyiiiicyiil •■'  ..<€ 

^ _wr7TK«i*^*Wt1sjI|. 

' jt  ...  '-... 

- .*:w^<iiiiii  »».*'...'->4'.,  _ J 
i ' vr.tv'f  .7-^ 

’ ' t 

•■■'kitw  ^ 


PIr  ■'  ^:.'M 


Ill 


INTRODUCTION 


This  set  of  10  lesson  plans,  each  dealing  with  aspects  of  alcohol  use,  was  developed  and  field-tested  in 
cooperation  with  the  Toronto  Board  of  Education.  The  Ontario  Ministry  of  Education  has  reviewed  the 
lesson  plans  and  found  them  to  fit  Ministry  guidelines.  It  is  important  to  stress  that  these  lesson  plans  are 
not  intended  to  imply  that  existing  alcohol  education  outlines  are  to  be  rejected.  Rather,  in  most  instances 
previous  curriculum  outlines  can  be  viewed  as  providing  a framework  which  has  been  fleshed  out  in  the 
present  set  of  lessons. 

The  lesson  plans  have  been  developed  to  provide  you,  the  teacher,  with  as  much  information  concerning 
alcohol  and  the  process  of  teaching  about  alcohol  as  is  both  possible  and  reasonable.  We  have  attempted 
to  provide  answers  to  the  questions  raised  within  each  lesson  and  we  have  presented  guidelines 
concerning  the  effective  use  of  teaching  processes  suggested  in  the  lesson  plans  (e.g.  regarding  the  use 
of  role-playing). This  material,  specifically  designed  to  aid  the  teacher,  has  been  integrated  into  the  plans, 
so  as  to  avoid  time  and  effort  in  pursuing  information  from  other  sources.  All  teacher-oriented  material  has 
been  highlighted  within  the  text  by  means  of  colored  boxing. 

It  is  our  hope  that  you  will  view  these  lessons  as  merely  a foundation  upon  which  you  will  feel  free  to  build 
your  own  program.  The  suggested  lessons  are  not  to  be  considered  definitive  or  immutable.  Your  expertise 
and  creativity  can  only  improve  them. 

We  have  suggested  audiovisual  and  other  materials  which  may  be  used  to  enhance  the  lessons,  but  these 
are  not  absolutely  necessary  for  the  attainment  of  the  lesson  objectives.  Use  of  supplementary  aids  will 
depend  on  availability,  suitability,  and  your  own  preferences.  Feel  free  to  substitute  as  you  judge  it  to 
be  appropriate. 

It  is  not  essential  to  teach  all  10  lessons  to  one  grade.  You  may  wish  to  divide  the  lessons  to  accom- 
modate your  other  programs  and  schedule.  If  less  than  all  lessons  can  be  taught  within  one  school  year, 
you  may  be  able  to  arrange  to  have  the  remaining  lessons  taught  in  the  succeeding  grade.  The  recom- 
mended minimum  subset  of  lessons  to  be  taught  includes  Lessons  1, 2, 3, 4,  and  8- we  feel  that  these 
cover  the  more  essential  elements  of  alcohol  education. 

Drinking  alcohol  is  a self-induced  behavior  and  the  decision  to  drink  or  not  to  drink  in  a given  situation 
should  be  a conscious  decision.  The  lessons  are  an  attempt  to  aid  this  decision-making  process  of 
imparting  knowledge,  and  to  provide  students  with  an  opportunity  to  appreciate,  in  an  active  way,  the 
important  roles  of  experience,  values,  and  possible  consequences  of  their  behavior.  The  goal  of  the  lessons 
is  not  to  convert  everyone  to  abstinence,  although  this  is  recognized  as  an  alternative  for  some  people. 

It  is  hoped  that  the  lessons  will  assist  students  in  being  more  conscious  of  the  role  played  by  alcohol  in  our 
society  and  more  importantly,  the  role  of  alcohol  in  the  student’s  own  life.  It  is  hoped  that  this  awareness, 
together  with  objective  information  about  alcohol  and  the  tools  by  which  sound  personal  decisions  can  be 
made,  will  assist  in  reducing  the  personal  and  social  costs  of  alcohol  use  and/or  abuse  in  our  society. 

Field  testing  of  the  lesson  plans  was  extensive  and  rigorous.  This  evaluation  was  important  in  the  lessons’ 
development  and  will  guide  future  work;  moreover,  extremely  few  alcohol  education  programs  have  ever 
been  exposed  to  experimental  evaluation.  We  are,  therefore,  including  a brief  summary  of  the  evaluation 
procedures  and  results.  The  full  research  report  can  be  obtained  from  the  Addiction  Research  Foundation. 

We  hope  you  find  these  lessons  helpful  in  your  teaching,  and  that  you  will  use  them  to  develop  further 
material  for  alcohol  education.  We  are  eager  to  receive  feedback  from  you  regarding  errors,  faults, 
weaknesses,  strengths,  and  possible  improvements.  Please  write  to  us  at: 

Michael  S.  Goodstadt,  Ph.D. 

“Alcohol  Education  Project” 

Evaluation  Studies  Department 
33  Russell  Street 
Toronto,  Ontario 
M5S2S1 
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SUMMARY  OF  LESSON  EVALUATION 


Two  sets  of  10  experimental  alcohol  education  lesson  plans  were  developed  for  use  with  students  in 
grades  7 and  8 and  grades  9 and  10.  Development  of  the  lessons  progressed  through  a series  of  informal 
evaluations,  followed  by  a formal  test  of  their  impact  on  students’  alcohol-related  knowledge,  attitudes, 
and  use.  An  assessment  of  lesson  acceptability  to  students  and  teachers  was  also  attempted. 

Lesson  plans  were  designed  to  be  very  complete  and  covered  a range  of  topics.  Many  teachers,  due  to 
limitations  of  time  and  interest,  did  not  present  all  10  lessons  to  their  students. 

The  evaluation  research  methodology  employed  comparisons  of  post-program  measures  (obtained 
immediately  on  completion  of  the  programs  and  corrected  for  pre-program  differences)  of  knowledge, 
attitudes,  and  alcohol  use  obtained  from  both  experimental  classes  (i.e.  exposed  to  the  lessons)  and 
control  classes.  Control  classes  received  no  alcohol  education  during  the  experimental  period  of 
approximately  two  weeks. 

A total  of  952  and  582  students  from  grades  7/8  and  9/10  respectively  participated  in  the  experimental 
classes.  A further  316  grade  7/8  and  100  grade  9/10  students  acted  as  controls.  Eight  elementary  schools 
and  eight  secondary  schools  participated  in  the  study. 

The  results  of  the  program  evaluations  showed  that: 

1 . the  lessons  were  well  received  by  both  students  and  teachers; 

2.  the  programs  at  both  the  elementary  and  secondary  levels  increased  the  level  of  knowledge  of  those 
exposed  to  the  programs; 

3.  a.  the  programs  had  no  effect  on  the  attitudes  of  female  students; 

b.  among  male  students  who  typically  did  not  drink  at  all,  the  elementary  school’s  program  resulted  in 
attitudes  less  favorable  toward  alcohol  and  its  use; 

c.  among  male  students  who  did  drink,  both  programs  produced  attitudes  more  favorable  towards 
alcohol; 

4.  a.  the  elementary  schools’  program  was  associated  with  less  reported  alcohol  use  among  typical 

“non-drinkers”  at  the  time  of  the  post-test; 

b.  the  secondary  schools’  program  was  associated  with  less  reported  alcohol  use  among  “drinkers” 
at  the  time  of  the  post-test; 

5.  a.  the  elementary  schools’  program  had  no  effect  on  expectations  concerning  future  use  of  alcohol; 
b.  the  secondary  schools’  program  was  associated  with  an  expectation  that  alcohol  would  be  used 

less  in  the  succeeding  12  months;  this  was  found  for  both  male  “drinkers”  and  females  who  usually 
did  not  drink; 

6.  the  lesson  plans  were  modified  in  line  with  the  evaluations  and  feed-back  received  from  students  and 
teachers. 

The  overall  outcomes  of  the  two  programs  appear  to  be  positive  and  justify  their  wider  use  in  schools. 
Several  important  questions  remain,  however,  regarding  their  impact:  these  questions  relate  especially  to 
the  long-term  impact  of  the  programs  and  the  part  played  by  knowledge,  attitudes,  and  behavior  in 
producing  the  desired  outcomes.  Implementation  of  the  program  should  be  accompanied  by  further 
research  to  determine  the  nature  of  these  relationships. 
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GOAL: 

TO  STIMULATE  INTEREST  IN  THE  ROLES,  USES,  AND  EFFECTS  OF  ALCOHOL  AS  IT  PERTAINS 
TO  MAKING  A DECISION  ABOUT  PERSONAL  USE  OF  ALCOHOL. 


LESSON  1 


OBJECTIVES 

1 . To  distinguish  between  a myth  and  a fact. 

2.  To  explore  some  myths  concerning  the  use  and  effects  of  alcohol. 

3.  To  begin  to  explore  factors  influencing  the  use  of  alcohol. 


An  essential  aspect  of  the  decision-making  process  is  having  knowledge  about  the 
subject  concerning  your  decision.  Accurate  information  is  necessary.  There  are  many 
myths  and  beliefs  surrounding  the  use  of  alcohol  and  these  need  to  be  corrected. 


OBJECTIVE  1:  TO  DISTINGUISH  BETWEEN  A MYTH  AND  A FACT 


A MYTH  is  a widely-held  belief  that  is  assumed  to  be  true  but  which  has  either  not  been 
tested  or  which  has  been  tested  but  found  to  be  false. 

A FACT  is  an  idea,  an  event,  or  an  experience  which  has  been  tested  and  found  to 
be  true. 

The  evidence  for  the  truth  of  a fact  can  come  from  many  sources;  scientific  research, 
historical  evidence,  common  experience,  physical  evidence,  etc. 


Step1: 

Give  examples  of  statements  of  myths:  for  example,  all  politicians  are  crooked,  blondes  have 
more  fun,  or  women  cannot  drive  a car  well. 

Step  2: 

Do  not  tell  the  students  that  they  are  myths  but  make  sure  they  understand  the  meaning  of  the 
statements  by  asking  questions  such  as: 

What  do  you  think  about  what  is  being  said? 

Do  you  believe  what  is  being  said? 

Why  do  you  feel  the  way  you  do? 

Who  says  such  things? 


Each  student  who  so  desires  should  be  given  an  opportunity  to  agree  or  disagree  with 
any  statements  given.  Special  attention  should  be  given  to  sources  of  the  ideas. 
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Step  3: 

What  has  been  learned. 


From  the  discussion  it  should  appear  that  some  people  believe  what  is  said  and  some 
do  not.  Exploring  why  they  do  or  do  not  believe  should  lead  to  a realization  that  beliefs 
can  be  held  to  be  true  on  several  grounds,  for  example: 
personal  experience 

common  and  consistent  experience  by  others 

scientific  evidence 

the  opinion  of  experts 

historical  evidence 

etc. 

Some  of  the  sources  of  evidence  are  better  (more  reliable,  more  valid)  than  others. 
Because  one  or  several  persons  report  something  or  say  something  is  true  does  not 
necessarily  mean  that  it  is  true;  we  have  to  consider; 

a.  a person’s  expertise,  i.e.  does  he  or  she  have  access  to  reliable  and  valid  information; 

b.  a person’s  trustworthiness,  i.e.  can  the  person  be  trusted  to  convey  the  truth  without 
prejudice  or  distortion. 

The  amount  and  type  of  evidence  determines  whether  a belief  has  a mythical  or 
factual  basis. 


OBJECTIVE  2:  TO  EXPLORE  MYTHS  CONCERNING  THE  USE  AND  EFFECTS  OF  ALCOHOL 
Stepi: 

Show  statements  about  alcohol  - for  example,  alcohol  warms  you  up  (see  Appendix  to  lesson). 

Following  the  same  procedure  as  for  the  previous  set  of  statements,  discuss  whether  the 
statements  are  factual  or  mythical. 


After  some  discussion,  record  a vote  of  what  the  students  believe  about  the  statements 
concerning  alcohol.  Do  not  give  the  correct  answers,  but  keep  the  record  until  the  end 
of  all  the  lessons,  when  the  vote  can  be  taken  again  to  see  what  changes  have 
taken  place. 


Step  2: 

We  are  going  to  discuss  alcohol  use,  effects,  etc.  for  the  next  few  lessons.  I’m  sure  you  have 
many  questions  about  situations  involving  alcohol.  I would  like  you  to  write  a “Dear  Abby”  letter, 
describing  a situation  involving  alcohol  to  which  you  would  like  an  answer.  Keep  this  letter  until 
our  last  lesson.  If  it  has  not  been  answered  by  what  we  do  in  the  meantime,  it  can  be  looked  at, 
at  that  time. 
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An  example  of  a letter  could  be: 

Letter  1- Dear  Abby, 

My  boyfriend  is  18  years  old,  and  a good  driver,  but  when  he  has  a couple  of  drinks  he  is  a terrible 
driver.  He  thinks  he  is  driving  better  than  ever.  I’ve  pleaded  with  him  not  to  drink  when  he  is  going 
to  drive  but  he  just  doesn’t  listen.  Also,  I’m  kind  of  scared  to  be  with  him  in  the  car  when  he  is 
driving  us  home.  What  should  I do? 

Signed,  Scared  Rabbit 


Letter  2 - Dear  Abby, 

I’m  a 15-year-old  high  school  guy  and  I was  wondering  if  drinking  can  make  girls  sexy?  I’ve  been 
to  parties  where  guys  would  drink  and  talk  about  how  “easy”  girls  would  be  after  they  had  a couple. 
Is  this  true?  I’m  also  wondering  if  it  can  make  a guy  more  sexy? 

Signed,  Interested  Party 


Letter  3 - Dear  Abby, 

I think  I’ve  got  a real  problem.  I’m  a 14-year-old  girl.  My  dad  drinks  a lot  after  he  gets  home.  He 
gets  into  a real  bad  mood  and  shouts  at  me  and  my  little  brother  who  is  10.  I’m  finding  I’m  having 
problems  doing  my  homework,  and  I don’t  feel  like  bringing  friends  over.  Is  there  anything  my 
mom  and  1 could  do.  Please  help  us! 

Signed,  Troubled 


OBJECTIVE  3:  TO  BEGIN  TO  EXPLORE  FACTORS  INFLUENCING  THE  USE  OF  ALCOHOL 
Stepi: 

Who  and  what  were  mentioned  as  sources  for  information  about  beliefs? 


Make  a list.  It  could  include: 

parents 

friends 

humor,  magazine  jokes,  cartoons 

personal  experiences 

music 

television 

newspapers 

magazines 

school  courses 

doctors 

books 
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Step  2: 

One  way  to  judge  what  society  is  thinking  at  any  given  time  is  to  look  at  the  kinds  of  advertising 
being  used. 

Advertisers  want  you  to  buy  their  products,  so  they  carefully  study  how  people  think  and  what 
they  believe  in  order  to  influence  them  in  the  best  possible  way. 

Where  are  we  likely  to  find  advertising  about  alcohol? 

Television,  radio,  newspapers,  magazines. 


Since  it  is  illegal  to  advertise  liquor  on  radio  or  television,  newspapers  and  magazines 
will  be  needed  as  a source  of  liquor  advertisements. 

Step  3: 

Have  pupils  devise  a television  viewing  chart  upon  which  to  record  the  information  that  will  help 

in  their  study  of  this  advertising. 

The  chart  should  include  the  following: 

Advertisement 

(e.g.  beer  commercial) 

Date 

(e.g.  January  12) 

Channel  watched 

(e.g.  7) 

Time 

(Q.g.  7:45  p.m.) 

Television  program 

(e.g.  sports  program) 

Setting  of  advertisement 

(e.g.  country  pub,  group  of  drinkers) 

What  was  said  in  the  advertisement 

(e.g.  the  light  drinker’s  beer) 

Programs  before  and  after  the  advertise- 
ment (if  the  advertisement  is  between 
programs) 

(e.g.  situation  comedy  and  nature  program) 

Mood  of  people  in  advertisement 

(e.g.  happy,  laughing) 

Number  of  non-drinkers  in  advertisement 

(e.g.  none) 

How  did  the  advertisement  make 
you  feel 

(e.g.  didn’t  care) 

How  would  this  advertisement  affect 
young  people’s  drinking 

(e.g.  they  might  want  to  Join) 

Step  4: 

Create  a chart  for  printed  media  advertising.  This  should  include  the  advertisement. 

Advertisement 

Publication 

(e.g.  any  magazine) 

Date 

(e.g.  January,  197^ 

Page 

(e.g.  34) 

What  was  opposite  the  advertisement 
What  do  you  think  the  advertisement 

(e.g.  story) 

is  saying 

How  does  the  advertisement  make 

(e.g.  drinking  helps  you  meet  people) 

you  feel 

(e.g.  happy) 

How  would  this  advertisement  affect 
young  people’s  drinking 

(e.g.  make  them  want  to  drink  also) 
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Step  5: 

Set  up  groups  to  look  at  specific  channels  for  specific  hours  for  the  next  few  nights;  this  should 
include  a weekend  if  possible,  and  a weekday  sports  telecast. 


Example  of  groups: 

Group  A (4  members):  Channel  2:  6-10  p.m.:  Dates:  Dec.  15, 16. 

Group  B (4  members):  Channel  4:  6-10  p.m.:  Dates: 

Group  C (4  members):  Channel  7:  6-10  p.m.:  Dates: 

Another  group  should  go  through  magazines  and  a final  group  should  examine  the 
daily  newspapers. 


APPENDIX  TO  LESSON  ONE:  MYTHS  VS  FACTS  ABOUT  ALCOHOL 


Alcohol  Is  a Stimulant 

When  people  drink,  they  may  do  things  they  might  not  otherwise  do.  This  is  not  because  alcohol  is 
a stimulant,  but  rather  because  it  is  a depressant.  The  first  area  of  the  brain  alcohol  affects  is  the 
area  which  regulates  inhibitions,  judgment,  and  self-control.  It  is  the  lack  of  such  restraints  that 
causes  the  apparently  “stimulated”  or  uninhibited  behavior. 

A Few  Drinks  Can  improve  Your  Skiils 

Alcohol  does  not  normally  increase  physical  or  mental  skills.  What  it  may  do  is  increase 
confidence  and  decrease  judgment  and  self-criticism.  Drinkers  may  feel  as  if  their  performance 
has  improved  when  in  reality  it  may  have  declined. 

Aicohoi  Warms  the  Body 

Alcohol  makes  a drinker  feel  warmer  because  it  causes  blood  to  rise  to  the  skin’s  surface. 
However,  when  this  happens,  the  body  temperature  is  actually  lowered  because  the  surface 
heat  is  lost. 

You  Can’t  Become  an  Aicohoiic  by  Drinking  Only  Beer 

Even  though  the  percentage  is  relatively  low  (2%-5%),  beer  still  contains  the  potentially  addicting 
ingredient  - ethyl  alcohol.  Alcoholics  who  drink  beer  merely  have  to  drink  more  of  it  to  get 
drunk  than  they  would  wine  or  whiskey. 

Alcoholics  Drink  Every  Day 

Some  alcoholics  drink  only  on  weekends,  some  abstain  for  months.  Alcoholism  is  not  determined 
by  how  often  people  drink,  but  whether  or  not  they  can  control  their  drinking  once  they  start. 

Alcohol  Cures  Colds 

Although  some  symptoms  of  the  cold  might  be  temporarily  relieved,  alcohol  does  not  cure  colds. 

Methods  for  Sobering  Up  Quickly 

Alleged  methods  for  sobering  up  range  from  hot  coffee  to  cold  showers,  from  food  to  fresh  air. 

The  only  effect  these  treatments  can  have  is  to  produce  a wide-awake  drunk.  Awakened 
drunks,  feeling  they  have  sobered  up,  may  attempt  to  perform  tasks,  such  as  driving,  of  which 
they  are  no  more  capable  than  the  sleepy  drunk.  Time  is  the  only  method  of  sobering  up.  There 
is  no  way  to  increase  the  oxidation  rate  - the  rate  at  which  the  body  eliminates  alcohol. 
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Alcohol  Increases  Sexual  Desire  and  Ability 

The  depressant  action  of  alcohol  lowers  inhibitions.  Therefore,  the  drinker  may  respond  more 
freely  to  sexual  stimulation.  But,  like  other  activities,  too  much  alcohol  reduces  performance 
abilities. 


Eating  Foods  Made  with  Alcohol  Can  Cause  Intoxication 

When  alcohol  is  used  in  cooking,  little  remains  in  the  food  as  the  alcohol  evaporates  when 
heated.  Even  if  the  alcohol  is  not  heated,  not  enough  is  used  to  have  any  effects  except  for  taste. 

Mixing  Drinks  Causes  Greater  Intoxication 

Only  the  consumption  of  ethyl  alcohol,  the  ingredient  common  to  all  alcoholic  beverages,  causes 
intoxication,  not  the  mixing  of  drinks.  A person  may  tend  to  consume  more  when  there  is  a 
variety  of  drinks,  but  it  is  still  only  the  total  amount  of  ethyl  alcohol  that  counts. 

Alcoholics  Are  Skid  Row  Bums 

Alcoholism  shows  no  favorites.  It  is  found  among  all  classes  of  people.  It  has  been  estimated  that 
only  3%  of  all  alcoholics  are  on  skid  row.  Furthermore,  it  seems  that  only  a minority  of  those 
living  on  skid  row  are  alcoholics. 

Alcoholism  Is  Inherited 

There  is  no  conclusive  evidence  to  support  this.  Although  some  experts  believe  that  certain 
physiological  responses  to  alcohol  may  be  inherited,  these  do  not  account  for  the  illness  itself. 

It  is  generally  agreed  that  psychological  and  sociological  factors  are  responsible  for  the 
development  of  alcoholism.  These  tend  to  be  learned  by  and  affect  the  next  generation,  but  they 
are  not  genetically  passed  on. 

Alcoholics  Are  Morally  Weak 

Although  there  are  still  people  who  disagree,  alcoholism  has  been  medically  and  legally  classified 
as  an  illness.  An  alcoholic  is  no  more  responsible  for  his  drinking  than  a tuberculosis  patient  is  for 
his  coughing. 

All  Alcoholics  Drink  in  the  Morning 

Although  the  craving  for  a morning  drink  is  a common  symptom  among  chronic  alcoholics,  there 
are  those  who  don’t  display  it.  It  is  not  when  drinking  occurs,  but  the  lack  of  control  over  it  when 
it  does  occur  that  defines  alcoholism. 

Women  Don’t  Become  Alcoholics 

Women  do  become  alcoholics,  but  are  not  as  likely  to  be  diagnosed  as  such,  since  they  are  more 
easily  camouflaged  by  the  protective  setting  of  the  home.  During  recent  years,  the  estimated 
ratio  of  men  to  women  alcoholics  has  increased.  This  has  been  explained  both  as  an  increase  in 
the  willingness  to  be  treated,  and  therefore  “discovered,”  and  as  an  increase  in  the  actual  number 
of  cases. 

The  above  have  been  adapted  from  the  following  sources: 

1 . More  Myths  About  Drinking,  by  John  T.  McConnell  (Michigan  Alcohol  Education  Foundation: 
1969). 

2.  “Myths  About  Drinking,”  in  Michigan  Alcohol  Education  Journal.  Lansing,  Michigan,  1966. 

3.  “I  Can’t  Be  An  Alcoholic  Because . . .”  by  David  C.  Hancock,  St.  Paul,  Minnesota,  1969. 

4.  Manual  on  Alcoholism,  American  Medical  Association,  1967. 

SUPPLEMENTARY  ACTIVITIES 

1 . Survey  friends,  relatives,  etc.  about  the  myths  concerning  alcohol.  How  did  their  votes  relate 
to  the  votes  taken  in  class  if  this  was  done. 

2.  Create  a poster  campaign  to  teach  the  true  facts  and  discredit  the  myths. 
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LESSON  2 


OBJECTIVES 

1 . To  look  at  television  advertising  as  a possible  influence  on  the  drinking  of  alcoholic  beverages. 

2.  To  discuss  the  question:  “How  should  alcohol  be  advertised?” 


OBJECTIVE  1:  TO  LOOK  AT  TELEVISION  ADVERTISING  AS  A POSSIBLE  INFLUENCE  ON  THE  DRINKING 
OF  ALCOHOLIC  BEVERAGES 


Stepi: 

Student  groups  report  on  their  summarized  findings  from  their  television  study  by  filling  in  a chart. 


Example: 

Group:  A Channel:  7 
Number  of  advertisements  seen 
What  was  advertised 

Settings 

Main  message  or  theme  through  most 

of  the  advertisements 

Type  of  programs 

Main  mood  of  people  in  most 

advertisements 

Number  of  non-drinkers 

Who  were  the  non-drinkers 

Your  feelings 

Likely  effect  on  young  people’s  drinking 


Date:  Dec.  14 

(e.g.  9) 

(e.g.  beer- 7 advertisements 
wine  - 2 advertisements) 

(e.g.  bars,  beaches,  countryside) 

(e.g.  drinking  makes  you  part  of  the  gang) 
(e.g.  westerns,  sports) 

(e.g.  happy) 

(e.g.  none,  1,  2.) 

(e.g.  women,  different  from  the  rest  of  the 
group,  bartender) 

(e.g.  curiosity,  annoyance,  relaxation) 

(e.g.  encourage  drinking,  make  them  want 
it  when  the  weather  is  hot) 


Time:  6-10  p.m. 


Step  2: 

Students  who  researched  magazine  and  newspaper  advertising  report  their  findings. 

Step  3: 

Where  else  do  you  have  advertisements  for  alcoholic  beverages? 


The  list  should  include: 

radio 

buses 

subway  (where  applicable) 

stores 

billboards 

sporting  events 

arenas 

etc. 
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Step  4: 

Questions  for  discussion: 

1 .  What  message  seems  to  run  through  all  the  advertising? 


Alcohol  enhances  social  situations 
Alcohol  is  equated  with  success 
Alcohol  is  necessary  in  social  settings 
One  should  drink  alcoholic  beverages 


2.  What  do  the  advertisements  fail  to  tell  us? 


Advertisements  do  not  show: 

the  dangers  of  alcohol  use 

the  hazards  of  driving  after  drinking 

drunkenness 

becoming  ill 

being  a social  nuisance 

fighting 

arguments 

long-term  physical  effects  (liver  cirrhosis) 

long-term  social  effects  (family  breakdowns,  loss  of  jobs,  costs  to  health  care  system) 
a cross-section  of  types  of  drinkers  (older  people,  poor  people) 


3.  What  is  the  importance  of  the  place  and  position  of  alcohol  advertising? 


Example: 

Alcohol  advertising  is  often  associated  with  sporting  events.  Society  tends  to  associate 
drinking  with  manly-type  activities. 

Some  magazines  do  not  advertise  alcoholic  beverages  (e.g.  some  “women’s”  magazines), 
yet  others  (e.g.  sports  and  “men’s”  magazines)  have  many  advertisements  for  alcoholic 
beverages. 


4.  What  influence  might  advertisements  for  alcoholic  beverages  have  on  you  and  other 
people? 

5.  How  do  you  feel  about  the  advertisements? 

6.  How  do  you  think  you  would  act  if  you  were  in  the  setting  shown  in  the  advertisement? 

7.  How  do  you  think  your  friends  or  other  people  you  know  would  act? 

8.  Which  of  your  senses  are  being  appealed  to  by  the  advertisement? 
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It  is  hoped  that  such  discussion  will  clarify  in  the  students’  minds  the  idea  that 
advertisers  are  attempting  to  get  people  to  buy  their  product.  To  do  this,  they  use  the 
most  attractive  people  and  settings  so  that  readers  or  viewers  will  feel  good  and 
associate  the  good  feelings  with  the  products. 

Just  because  this  view  is  portrayed  so  widely  does  not  mean  that  there  is  not  another 
side  to  the  picture  of  drinking  alcohol  and  in  an  attempt  to  put  it  in  perspective  there 
will  be  more  lessons  on  drinking  alcohol  and  other  effects. 


OBJECTIVE  2:  TO  DISCUSS  THE  QUESTION:  “HOW  SHOULD  ALCOHOL  BE  ADVERTISED?” 
Step1: 

Question:  What  are  some  of  the  rules  for  advertising  alcoholic  beverages? 


Have  copies  of  the  advertising  code  available  - see  Appendix. 

Have  students  read  it  to  pick  out  the  following  points: 

L.C.B.O.  controls  advertising 

advertisements  shall  not  encourage  consumption 

advertisements  should  not  equate  drinking  with  merit,  prestige,  sex,  sports,  helping 
solve  problems 

advertisements  can  only  tell  about  the  quality  of  product 
no  minors  may  be  present  in  the  advertisement 

no  endorsements  allowed  by  public  figures  (e.g.  hockey  stars,  television  actors) 

no  liquor  advertisements  on  radio  or  television 

only  three  advertisements  allowed  on  a bus  or  subway  car 

most  number  of  advertisements  allowed  by  one  specific  company  (e.g.  how  many  can 
one  of  the  beer  companies  put  on  television) 


Step  2: 

Question:  If  you  were  going  to  advertise  your  product,  what  would  you  do? 

Step  3: 

Question:  Should  alcoholic  beverages  be  advertised  at  all? 


INDIVIDUAL  RESEARCH 

1 . Design  an  advertisement  for  beer,  wine,  or  liquor  that  is  more  realistic  than  those  usually 
shown  on  television  or  any  other  medium. 


2.  Check  on  buses,  subways,  etc.  to  see  if  the  advertising  code  is  being  adhered  to. 
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LINK:  BETWEEN  LESSON  2 AND  LESSON  3 

Alcohol  advertisements  are  put  in  the  media  to  get  people  to  drink  specific  types  of  alcoholic 
beverages.  Sometimes  they  try  to  do  this  by  showing  people  having  fun  while  drinking  that 
product.  So  one  reason  a person  might  say  he  or  she  drinks  is  to  have  fun. 


Stepi: 

Question:  What  other  reasons  do  people  give  for  drinking? 


List  as  many  reasons  as  students  can  come  up  with. 


Step  2; 

Ask  each  student  to:  interview  three  people  who  drink  to  get  their  opinions  on  drinking;  also 
interview  one  person  who  does  not  drink  to  get  his/her  opinion  on  drinking,  and  the  reasons  why 
he/she  does  not  drink.  Ask  students  to  construct  questions  they  would  like  to  ask  those  they 
interview. 


These  questions  should  include: 

Why  does  the  person  drink  or  not  drink? 

What  happens  when  they  drink? 

What  good  effects  does  drinking  have  for  them? 

Have  they  ever  had  any  bad  experiences  with  alcohol? 

Do  they  have  any  friends  or  acquaintances  who  have  problems  as  a result  of  drinking? 
Where  do  they  usually  get  the  alcohol? 

How  do  they  feel  about  drinking  themselves? 

How  do  they  feel  about  other  people  drinking? 

What  are  their  feelings  about  drunkenness  in  general? 

Do  they  have  different  feelings  about  women  drinking? 

Where  would  they  not  drink? 

When  would  they  not  drink? 

What  would  they  drink  instead? 
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APPENDIX  TO  LESSON  TWO 

On  March  1, 1975  the  following  law  to  control  advertising  became  effective. 

The  Liquor  Control  Board  of  Ontario  is  responsible  for  checking  all  advertising  that  is  used  by  all  alcoholic 
beverage  companies  in  Ontario.  Before  any  advertisement  can  be  put  on  radio,  television,  billboards,  in 
subways,  buses,  magazines,  newspapers,  etc.  a committee  of  the  Liquor  Control  Board  must  approve  the 
advertisement.  Two  copies  of  the  advertisement  must  be  given  to  the  Committee  at  least  two  weeks 
before  it  is  to  be  published. 

Once  approval  for  an  advertisement  has  been  given  this  advertisement  can  be  used  for  one  year.  Following 
that  year,  if  the  company  wishes  to  keep  using  the  advertisement,  it  must  get  a new  approval  from  the 
Committee. 

Some  companies  sponsor  sports  events  (e.g.  car  races  and  hockey  games)  and  some  companies  have 
special  displays  (e.g.  beer  wagon  and  horses).  Companies  may  only  participate  in  three  such  situations 
and  after  January  1, 1978  they  will  be  able  to  use  a symbol  and  their  name  only  for  saying  that  they  are 
sponsoring  such  events.  Companies  will  not  be  allowed  to  advertise  their  product  in  such  instances. 

There  are  rules  for  the  advertisements  that  the  companies  must  follow  in  order  to  get  approval  from  the 
Liquor  Control  Board. 

(1)  The  advertisement  is  not  to  encourage  people  to  drink. 

(2)  The  advertisement  must  not  make  it  seem  that  one  can  get  a job,  be  more  successful,  get  along 
better  with  the  opposite  sex,  improve  performance  in  sports,  or  solve  personal  problems  if  one 
drinks  the  beverage  advertised. 

(3)  The  advertisement  may  include  a message  on  the  quality  and  high  manufacturing  standards  of 
the  product. 

(4)  The  advertisement  must  not  include  scenes  of  people  actually  drinking  the  product. 

(5)  The  advertisement  must  not  include  people  under  18  years  of  age. 

(6)  The  advertisement  must  not  use  a well-known  person  to  promote  the  product. 

(7)  Well-known  people,  e.g.  hockey  players,  may  not  endorse  the  product  in  any  advertisement. 

There  are  also  rules  about  how  many  advertisements  may  be  used  and  how  often  the  products  can  be 
advertised. 

(1)  A company  may  only  place  one  advertisement  in  a daily  and  weekly  newspaper. 

(2)  A company  may  only  place  one  advertisement  in  any  one  public  transportation  vehicle  at  a time. 

(3)  A company  may  only  place  one  advertisement  on  subway  platforms  and  in  airports  and  railway 
stations  at  a time. 

(4)  A company  may  only  sponsor  two  hours  of  radio  time  per  week  and  IV2  hours  of  television  time  per 
week,  on  any  one  station,  to  a limit  of  52  hours  per  year. 


TELEVISION  ADVERTISING  REPORT 


Group: Channel  Watched:. 

Dates: Time: 

Total  number  of  advertisements  seen: 

Number  of  advertisements  for  beer: 

Number  of  advertisements  for  wine: 

Where  the  people  were  drinking: 


The  main  message  in  the  advertisements:. 


The  programs  that  had  the  advertisements:. 


The  mood  of  the  people: 

The  number  of  non-drinkers: 

Who  the  non-drinkers  were: 

Your  feelings  while  watching  the  advertisement:. 


What  might  be  the  most  likely  effect  on  young  people’s  drinking:. 
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‘Alcohol’s  the  problem — not  commercials’ 

Broadcasters  enter  ad  fray 


By  Bryne  Carruthers 

OTTAWA  — The  Canadian 
Association  of  Broadcasters 
(CAB)  has  taken  a swipe  at  pro- 
posals by  federal  health  minister 
Marc  Lalonde  to  eliminate  “life- 
style” beer  commercials  on  tele- 
vision, to  restrict  broadcasting 
times  for  beer  and  wine  advertis- 
ing, and  to  require  a health 
warning  on  the  broadcasters’  ad- 
vertising. 

In  a submission  entitled  Alco- 
holism is  the  problem,  not  broad- 
cast beer  commercials,  the 
broadcasters’  association  main- 
tains that  even  the  heavily 


criticized  beer  commercials 
(which  show  young,  sexy,  hip 
couples,  drinking  beer  with  gusto 
during  and  after  sport  and  social 
activities)  don’t  promote  excess- 
ive drinking. 

The  principal  purpose  of  the 
advertisements  is  merely  to  in- 
fluence brand  selection,  the  CAB 
says. 

The  commercials  show  no  more 
than  one  glass  per  person  “in  a 
health  environment  which 
reflects  a setting  not  unlike  many 
real  life  social  gatherings,”  the 
association  notes. 

One  newspaper  columnist  was 


quick  to  point  out  the  commer- 
cials promote  beer  by  showing 
how  “in”  and  how  enjoyable  life 
can  be  for  those  who  drink  beer. 
And  it  is  obvious  the  advertised 
social  gatherings  won’t  end  after 
the  one  beer  is  consumed. 

In  fact,  some  commercials 
show  a 24-bottle  case  or  two  of 
beer  being  brought  to  a cottage 
for  what  is  obviously  going  to  be  a 
wild  and  woolly  weekend. 

The  CAB  says  restricting  the 
hours  that  beer  and  wine  adver- 
tising could  be  aired  on  television 
could  cause  problems  in  coast-to- 
(See  — Broadcasters  — Page  6) 


coast  broadcasting  of  events  tike 
hockey. 

And,  this  wouldn’t  ensure  that 
sensitive  younger  viewers  would 
necessarily  miss  the  alcohol  ads. 

Mr  Lalonde  has  talked  about  a 
nationwide  ban  before  8 pm  and  9 
pm,  as  at  least  one  province  has 
implemented. 

The  CAB  urges  advertising  to 
promote  moderate  drinking 
rather  than  the  required  health 
warnings  that  Mr  Lalonde  is 
promoting. 

The  private  broadcaster  mem- 
bers of  the  CAB  make  about  $16 
million  dollars  a year  from  beer 
and  wine  advertising.  Hard 
liquor  advertising  is  banned,  but 


the  CAB  is  pushing  for  a lifting 
of  the  restriction. 

The  association  warns  that  if 
advertising  restrictions  are  too 
severe,  all  advertisers  could  be 
forced  to  go  elsewhere,  thereby 
undercutting  financial  support 
for  Canadian  programing. 

They  also  note  that  despite  beer 
and  wine  advertising,  and  the  ban 
on  hard  liquor  advertising,  con- 
sumption of  hard  liquor  in  recent 
years  has  actually  been  growing 
more  rapidly  than  the  con- 
sumption of  beer  and  wine.  And 
increases  in  beer  consumption 
have  been  no  less  in  provinces 
where  broadcast  ads  are  res- 
tricted. 


The  association  notes  that 
broadcasters  have  been  involved 
in  a fight  against  alcohol  abuse 
through  public  relations  pro- 
grams and  public  service  an- 
nouncements. The  broadcasters 
are  also  carrying  government 
advertisements  promoting  res- 
ponsible consumption  of  alcohol. 

It  is  also  noted  in  the  sub- 
mission that  restrictions  on 
Canadian  radio  and  television 
alcohol  advertising  would  still 
leave  comparable  advertising  on 
US  television  stations,  which 
many  Canadians  watch  on  cable 
television  systems. 


Reprinted  from  The  Journal,  monthly  newspaper  of  the  Addiction  Research  Foundation  of  Ontario. 
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LESSON  3 


OBJECTIVES 

1 . To  discuss  why  people  drink  and  to  show  there  are  multiple  reasons  for  drinking. 

2.  To  discuss  alternatives  to  drinking  alcoholic  beverages. 


OBJECTIVE  1:  TO  DISCUSS  WHY  PEOPLE  DRINK  AND  TO  SHOW  THERE  ARE  MULTIPLE  REASONS 
FOR  DRINKING 


Step1: 

Ask  one  student  to  give  the  results  of  his/her  findings  from  interviews  conducted  with  people  who 
drink,  using  the  following  as  a guideline,  on  a transparency,  chart,  or  blackboard. 


Reasons 

For 

Drinking 

Where 

They 

Drink 

Where  They 
Get  Their 
Alcohol 

What 

Usually 

Happens 

Any  Bad 
Experiences 

Where  Or 
When  Not 

To  Drink 

Step  2; 

Ask  those  students  whose  findings  differ  from  the  first  student  to  add  their  findings  to  the  chart. 


The  reasons  given  for  drinking  should  include: 
to  increase  enjoyment  at  a party 
because  they  like  it 
everyone  else  does  it 
to  be  part  of  a group 

religion/culture -e.g.  toast  at  a wedding,  communion 

relax  from  tension 

to  help  make  friends 

business -e.g.  taking  client  out 

enhance  the  flavor  of  food 

it  is  cheap  and  legal 

forget  problems  for  a while 

help  get  to  sleep 


Question:  Look  at  reasons  given  for  drinking.  What  conclusions  can  you  draw? 


Students  should  see  that  people  have  many  reasons  for  drinking  and  that  they  often 
give  different  reasons  for  drinking  in  different  situations. 
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Step  3: 

Question;  What  conclusions  can  you  draw  from  other  areas  of  the  chart? 


Students  should  have  the  opportunity  to  generalize  about  the  chart  and  their  feelings; 
e.g.  if  parties  are  where  most  people  drink,  how  do  students  feel  about  that? 

Discussion  of  the  areas  where  drinking  is  not  acceptable  is  contained  in  Lesson  5. 
Therefore  keep  the  discussion  of  this  section  until  then.  If  Lesson  5 is  not  to  be  covered 
by  your  class,  include  the  “where  not  to  drink”  here. 


OBJECTIVE  2:  TO  DISCUSS  ALTERNATIVES  TO  DRINKING  ALCOHOLIC  BEVERAGES 
Stepi: 

Divide  the  class  into  small  groups  (4-5  students).  Ask  each  group  to  develop  a short  skit  around  a 
drinking  situation  with  which  they  have  had  experience. 


Give  each  group  the  following  guidelines  to  help  in  their  role  play. 

1 . What  situation  do  you  wish  to  act  out? 

2.  Who  are  the  characters  in  the  situation? 

Either  make  a name  card  or  dress  in  a special  way  so  that  we  will  know  who  you  are. 

3.  You  should  include  in  your  play: 

i the  reasons  or  source  of  pressure  to  drink; 

ii  what  happens  to  the  characters  when  they  drink; 

iii  how  you  would  handle  the  situation. 


If  a group  has  difficulty  developing  a situation  to  role  play  either  of  the  following  could 
be  used: 

1 . Some  friends  have  come  over  while  your  parents  are  out.  They  suggest  trying  some 
of  your  family’s  liquor  to  see  what  it  is  like. 

2.  Your  friend  is  giving  a party.  One  guest  does  not  want  to  drink  the  punch  that  has 
alcohol  in  it. 

Act  out  what  you  think  might  happen. 


Step  2: 

Each  group  of  students  are  to  act  out  their  situation. 

After  each  group  has  completed  their  role  play  the  following  questions  are  asked; 

1 . What  did  the  use  of  alcohol  do  in  this  situation? 

2.  How  else  could  the  situation  have  been  handled? 

3.  Instead  of  drinking  alcohol,  what  could  the  people  have  done  to  accomplish  the  same 
purpose? 

Step  3: 

Using  magazines  (or  have  each  student  draw  one  picture),  develop  a collage  of  activities  that 
could  be  alternatives  to  drinking. 
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LINK:  BETWEEN  LESSON  3 AND  LESSON  4 

There  are  three  main  kinds  of  alcoholic  beverages -beer,  wine,  and  liquor.  Each  is  made  from 
different  things  and  made  in  a special  way.  Which  would  you  like  to  research? 

Divide  the  class  into  three  groups  to  research  what  each  beverage  is  made  from,  how  each  is 
made,  and  any  other  information  that  they  find  interesting  for  the  next  session  (for  example,  how 
much  alcohol  is  in  a drink,  what  does  “proof”  mean?). 


Most  of  the  distillers,  brewers,  and  wine  makers  put  out  information  and  material  on 
their  products.  It  might  be  useful  to  have  some  of  this  information  on  hand  for  the 
students  to  use  in  their  research. 

Note:  Many  companies  will  not  send  material  to  children  so  it  will  be  necessary  for  an 
adult  to  make  the  request. 

Appendix  to  Lesson  3 includes  material  that  could  also  be  used  by  the  students. 


INDIVIDUAL  STUDENT  RESEARCH 

1 . A number  of  students  could  find  out  the  number  of  liquor  and  beer  outlets  in  their  neigbor- 
hood,  the  number  of  taverns,  lounges,  restaurants  that  serve  alcohol,  etc. 

2.  Statistics  on  the  number  of  drinkers  in  the  province  and  their  characteristics  could 
be  compiled; 

Male  Female 

number 
average  age 
occupations 
average  income 
etc. 

3.  Students  could  compile  a list  and  listen  to  records  that  include  references  to  drinking  and 
examine  the  situations  portrayed  - songs,  for  example  such  as: 

Make  It  One  for  My  Baby 
Bottle  of  Wine,  Fruit  of  the  Vine 
Days  of  Wine  and  Roses 

4.  Students  could  collect  comics,  cartoons,  and  jokes  about  drinking  and  examine  the 
situations  and  attitudes  expressed  about  drinking  alcohol. 

5.  Research  “Prohibition”;  what  it  was,  why  it  was  introduced,  what  effect  it  had  on  drinking, 
why  it  was  repealed. 
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APPENDIX  TO  LESSON  THREE 


THE  BREWING  OF  BEER 


DIFFERENT  TYPES  OF  BEER 

The  word  “beer”  is  used  generally  to  cover  both  ale  and  lager.  Flowever,  a confusing  note  is  introduced  by 
the  fact  that  the  word  “beer”  is  sometimes  used  specifically  as  a synonym  for  lager. 

Ale  and  lager  are  brewed  basically  from  the  same  materials.  Malt  is  made  from  selected  Canadian  barley, 
water,  hops,  and  occasionally,  small  proportions  of  other  materials  such  as  rice  and  corn. 

There  are  differences  in  the  brewing  of  ale  and  lager,  however,  which  account  for  the  distinctly  different 
tastes  of  the  two  types  of  beer. 

ALE 

More  hops  are  used,  and  in  some  instances  a very  small  percentage  of  rice  or  corn.  The  fermentation  is 
done  with  “top-fermenting”  yeast. 

Canadian  ales  contain  about  5%  alcohol  by  volume  or  8.8%  British  proof  spirits. 

LAGER 

The  name  comes  from  the  German  verb  “lagern”  to  stock,  to  store.  It  is  usually  lighter  in  taste  than  ale, 
although  of  the  same  alcoholic  strength.  Less  hops  are  used  than  in  ale.  Rice  or  corn  is  sometimes  added, 
usually  in  larger  proportions  than  in  ale. 

Because  a “bottom  fermenting”  yeast  is  used,  the  yeast  settles  to  the  bottom  of  the  fermenter  when  the 
fermentation  is  completed.  The  lager  itself  must  be  drawn  off,  leaving  the  yeast  in  the  tank  - unlike  ale 
fermentation,  where  the  yeast  is  skimmed  off  the  top. 

Normally  more  hops  are  used  in  European  than  in  Canadian  lagers. 

PCRTER  AND  STCUT 

Generally,  no  distinction  is  made  between  these  two.  They  are  traditionally  fermented  as  ales  are,  using 
ale  yeast.  In  addition  to  the  ale  ingredients,  varying  proportions  of  roasted  malt  or  barley  are  included, 
or  barley  and  various  sugars.  Sometimes  malted  or  flaked  oats  are  added. 

In  Canada,  alcohol  content  of  stouts  and  porters  is  the  same  as  ales  and  lagers,  but  outside  Canada, 
particularly  in  the  United  Kingdom,  alcohol  content  of  stouts  and  porters  varies  widely. 

BCCK  BEER 

Traditionally  brewed  during  winter  for  the  spring  market,  the  origins  of  the  name  “bock”  are  shrouded  in 

the  mists  of  history.  For  some  reason  it  is  associated  with  the  symbol  of  a goat.  The  usual  belief  is  that 

the  name  comes  from  the  medieval  brewing  town  of  Einbeck  in  Germany.  It  is  a heavy  dark  lager  beer, 

full,  rather  sweet  and  hoppy  in  character.  Its  dark  color  is  normally  obtained  through  the  use  of  high-colored  malts. 

NUMBER  CF  BRANDS  IN  CANADA 

Canadian  taste  for  beer  varies  from  province  to  province  and  the  breweries  produce  a wide  variety  of 
beers  to  please  local  tastes.  Thus,  although  there  are  about  a dozen  “national  brands”  sold  right  across 
the  country,  there  are  perhaps  another  100  brewed  to  the  taste  of  different  regions. 

THE  BREWING  PRCCESS 

Brewing  is  fundamentally  a natural  process.  The  art  and  science  of  brewing  is  in  using  and  controlling  the 
process  to  convert  natural  food  materials  into  a pure,  pleasing  beverage. 

This  is  a point  which  should  be  emphasized.  Although  the  most  modern,  sanitary  methods  are  used,  and 
great  strides  forward  have  been  made  in  the  techniques  for  achieving  production  of  a uniformly  high 
quality,  beer  today  is  still  a beverage  brewed  from  natural  products  in  the  traditional  way. 

The  Malt: 

The  basic  ingredient  in  beer  is  barley  malt,  which  is  barley  that  has  been  allowed  to  grow  to  a 
limited  extent,  then  kiln-fried  to  hold  further  growth.  This  can  be  stated  simply,  but  the  malting 
process  is  actually  a complicated  one,  requiring  great  skill  and  experience. 
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During  the  period  of  controlled  growth  in  the  malting  plant  the  natural  enzyme  systems  of  the 
barley  are  released  to  break  down  the  membranes  of  the  starch  cells,  which  make  up  most  of  the 
kernel.  But  these  are  internal  changes  only.  Apart  from  a slight  change  in  color  the  external 
characteristics  remain  essentially  unchanged.  When  the  malt  leaves  one  of  Canada’s  malting 
plants  it  still  looks  like  barley. 

In  the  brewery  the  malt  is  screened  and  crushed  before  being  mashed  with  water.  It  is  crushed 
rather  than  ground  to  a flour  in  order  to  keep  the  grain  husks  as  whole  as  possible.  This  not  only 
prevents  the  extraction  of  undesirable  materials  from  the  husks  but  also  allows  them  to  act  as  a 
filter  bed  for  separation  of  the  liquid  extract  formed  during  mashing. 

The  Water: 

The  all-important  thing  about  the  water  used  in  brewing  is  that  it  should  be  pure,  to  rigidly  set 
standards.  If  it  does  not  have  the  proper  calcium  or  acidic  content  for  maximum  activity  of  the 
enzyme  systems  in  the  mash,  it  must  be  brought  up  to  that  standard. 

Mashing: 

In  the  mashing  process,  the  malt  enzymes  break  down  the  starch  to  sugar  and  the  complex 
proteins  of  the  malt  to  simpler  nitrogen  compounds.  The  mashing  takes  place  in  a large  round 
tank  called  a “mash  mixer”  or  “mash  tun”and  requires  careful  temperature  control.  Sometimes 
at  this  point,  depending  on  the  type  of  beer  desired,  the  malt  is  supplemented  by  starch  from 
other  cereals,  such  as  corn,  wheat,  or  rice. 

Lautering: 

When  mashing  is  finished  the  mash  is  transferred  to  a straining  or  “lautering”  vessel,  usually 
cylindrical,  with  a slotted  false  bottom  Z or  3"  above  the  true  bottom,  and  is  run  off  to  the  brew 
kettle.  Water  is  “sparged”  or  sprayed  through  the  grains  to  wash  out  as  much  of  the  extract 
as  possible. 

The  “spent  grains”  are  then  removed  and  sold,  for  they  are  in  great  demand  by  farmers  for  cattle 
feed.  They  are  either  dried  and  placed  in  bags  or  sold  wet. 

Boiling  and  Hopping: 

The  liquid  in  the  brew  kettle  is  called  “wort” It  is  not  yet  beer.  The  brew  kettle,  a huge  cauldron 
holding  up  to  15,000  or  20,000  gallons  and  made  of  shiny  copper  or  stainless  steel,  is  probably 
the  most  striking  sight  in  a brewery.  It  is  fitted  with  coils  or  a jacketed  bottom  for  steam  heating 
and  is  designed  to  boil  the  wort  under  carefully  controlled  conditions. 

During  the  boil,  which  usually  lasts  about  two  hours,  the  green,  aromatic  hops  are  added. 

(Hops  are  the  flowers  of  a climbing  plant;  in  Canada  they  are  grown  in  British  Columbia.) 

The  hop  resins  contribute  flavor,  aroma,  and  bitterness  to  the  brew. 

Boiling  serves  to  concentrate  the  wort  to  the  desired  specific  gravity,  to  sterilize  it,  and  to  obtain 
the  desired  extract  from  the  hops.  Undesirable  protein  substances  which  have  survived  the 
journey  from  the  mash  tun  are  destroyed,  leaving  the  wort  pure  and  sterile. 

Hop  Separation  and  Cooling: 

After  the  beer  has  taken  on  the  flavor  of  the  hops  they  must  be  removed.  The  wort  is  passed 
through  a “hop  jack”  or  separator  to  remove  both  the  hops  and  a large  amount  of  the  protein 
which  was  precipitated  during  the  boil.  This  protein  is  known  by  the  short  and  expressive  name 
of  “trub!’ 

The  wort  itself  proceeds  from  the  hop  jack  to  the  “hot  wort  tankl’where  most  of  the  remaining 
trub  is  removed  by  settling.  The  wort  is  then  cooled,  usually  in  a deceptively  simple  looking 
apparatus  called  a “plate  cooler!’ As  the  wort  and  coolant  flow  past  each  other  on  opposite  sides 
of  stainless  steel  plates  the  temperature  of  the  wort  drops  from  boiling  to  about  10°C  (50°F), 
in  a few  seconds. 

Fermentation: 

The  wort  is  now  moved  to  the  fermenting  vessels,  and  yeast,  the  jealously  guarded  central 
mystery  of  the  ancient  brewer’s  art,  is  added  on  the  way.  It  is  the  yeast,  these  living,  single-cell 
plants,  which  takes  the  sugar  in  the  wort  and  breaks  it  down  to  carbon  dioxide  and  alcohol. 

There  are  many  kinds  of  yeast,  but  that  used  in  making  beer  is  Saccharomyces  Cerevisiae. 

The  brewer  uses  two  types  of  this  yeast,  and  depending  on  which  is  chosen,  he  produces  ale 
or  lager.  One  yeast  type  which  rises  to  the  top  of  the  liquid  at  the  completion  of  fermentation  is 
used  in  brewing  ale  and  stout.  The  other,  which  drops  to  the  bottom  of  the  brewing  vessel,  is 
used  in  brewing  lager. 
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In  all  modern  breweries,  elaborate  precautions  are  taken  to  ensure  that  the  yeast  remains  pure 
and  unchanged.  Through  the  use  of  pure  yeast  culture  plants  a particular  beer  flavor  can  be 
maintained  year  after  year. 

During  the  fermentation,  which  lasts  about  seven  days,  the  yeast  may  multiply  tenfold.  A creamy, 
frothy  head  may  be  seen  on  top  of  the  brew  which  is  in  open  tank  fermenters.  When  the 
fermentation  is  over,  the  yeast  is  removed  - by  skimming  off  when  it  is  a top  fermentation  (ale) 
or  by  pumping  off  the  beer  when  it  is  a bottom  fermentation  (lager).  Now,  for  the  first  time,  the 
liquid  is  called  beer. 

The  Cellars: 

The  beer  now  passes  through  a period  of  maturing  and  storage.  Man  cannot  hasten  either  the 
fermenting  or  aging  of  beer.  After  fermentation  it  is  cooled  and  placed  in  primary  storage  at 
0°C  (32°  F)  for  from  one  to  three  weeks.  The  beer  is  then  filtered,  cooled  again  to  0°C  (32° F)  and 
moved  to  the  chilling  storage. 

After  remaining  from  one  to  several  weeks  in  this  secondary  storage  the  beer  is  “polished”  by 
filtration,  and  transferred  to  tanks  for  bottling  or  “racking”  into  kegs.  It  is  now  finished  beer  in 
prime  condition  and  ready  for  bottling  or  kegging. 

Packaging: 

The  bottleshop  of  a brewery  is  a vast,  busy  place  with  conveyors  moving  back  and  forth  and 
from  one  floor  to  another.  The  returned  empty  bottles  go  through  soakers  in  which  they  receive 
a thorough  cleaning.  After  washing,  the  bottles  are  inspected  both  electronically  and  visually, 
and  pass  on  to  the  rotary  filler.  Some  of  these  whirling  machines  can  fill  up  to  700  bottles  per 
minute.  A “crowning”  machine,  integrated  with  the  filler,  places  caps  on  the  bottles.  The  filled 
bottles  then  pass  through  a “tunnel”  pasteurizer  - often  75  feet  from  end  to  end  and  able  to  hold 
15,000  bottles  - where  temperature  of  the  beer  is  raised  to  60°C  (140° F)  for  a sufficient  length  of 
time  to  completely  sterilize  the  container  and  its  contents,  then  cooled  to  room  temperature. 

Emerging  from  the  pasteurizer,  the  bottles  are  re-inspected,  labeled,  automatically  placed  in 
boxes,  stacked  on  pallets  by  an  automatic  machine,  and  carried  by  lift  truck  to  the  warehousing 
areas  to  wait  for  shipment. 

Also  in  the  bottleshop  are  the  canning  lines  where  beer  is  packaged  in  cans. 

Beer  which  is  to  be  kegged  and  sold  as  “draught”  goes  a different  route.  Pasteurization  adds  to  the 
“shelf  life” or  length  of  time  beer  may  be  kept.  Since  draught  beer  is  sold  within  a few  days,  it  is 
not  pasteurized,  but  placed  in  sterilized  stainless  steel  or  aluminum  kegs  (actually  “half  barrel” 
size,  containing  12V2  gallons),  closed  with  a bung  banged  home  by  hand  with  a hammer,  and 
it’s  ready  to  go. 

RESEARCH 

Although  research  within  the  brewery  is  primarily  directed  toward  improvement  of  the  product,  brewery- 
initiated  research  has  often  proved  valuable  in  other  fields.  Yeast,  for  example,  is  the  richest  natural  source 
of  B Complex  vitamins.  Its  importance  in  nutrition  is  recognized.  It  is  a valuable  protein  source  for  human 
and  animal  food  preparation. 

Over  the  years  the  brewing  companies  in  Canada  have  developed  and  patented  new  equipment  and 
techniques  now  used  all  over  the  world.  In  the  brewing  field  itself,  Canadian  companies  have  pioneered 
two  of  the  most  important  developments  in  brewing  techniques  in  centuries;  continuous  malting  and 
continuous  brewing.  In  both  cases  this  is  a shift  from  the  old  “batch  method”  of  production  to  one  of 
continuous  flow.  However,  the  same  basic  processes  take  place  as  with  the  batch  method  - ingredients  are 
moved  from  one  vat  to  another  as  each  stage  in  the  process  is  completed.  With  continuous  brewing  the 
ingredients  flow  constantly  from  one  stage  to  the  next  through  mixing,  boiling,  and  fermentation  until  the 
beer  is  ready  for  aging;  the  beer  still  waits  in  the  glass-lined  tanks  for  time  to  carry  out  its  part  of 
the  process. 

Another  major  development  involves  breaking  the  process  into  two  parts.  The  malt  is  extracted  and  the 
wort  prepared  in  a parent  plant,  then  concentrated  to  about  one-eighth  its  normal  liquid  volume.  In  this 
form  it  can  be  shipped  safely  and  economically  to  another  plant,  perhaps  overseas,  where  the  addition 
of  pure  water  restores  the  wort  to  its  original  volume  and  the  process  is  carried  through  fermentation  and 
storage  to  completion. 
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WINE-MAKING 

Wine  can  be  made  from  any  fruit,  but  grapes  are  most  commonly  used.  Wine  has  been  made  for 
thousands  of  years  in  all  cultures.  In  Ontario,  the  grapes  are  mainly  harvested  by  machine  and  delivered 
to  the  winery  by  the  ton.  The  largest  wine-growing  area  in  Canada  is  in  the  Niagara  Peninsula. 

A de-steamer  removes  most  of  the  leaves  and  stems  and  rollers  spilt  the  skin  of  the  grapes.  The  grapes 
are  sprayed  with  a chemical  to  kill  any  wild  yeast  that  is  on  them.  To  make  wine,  only  the  natural  yeast 
within  the  fruit  is  needed.  In  holding  tanks  the  grapes  are  mixed  with  cellulose.  This  allows  maximum 
extraction  of  the  juice. 

The  grapes  are  pressed  to  extract  the  juice  and  if  the  skins  are  not  needed  for  color,  the  mixture  is  strained 
to  remove  all  but  the  juice.  The  remains  of  the  grapes  are  used  by  the  vineyards  to  mix  with  the  soil  like 
fertilizer.  The  juice  goes  on  to  the  fermentation  process.  Sugar  and  water  are  added,  along  with  a yeast 
culture.  Fermentation  (in  production  of  alcohol)  will  happen  naturally,  and  the  length  of  time  of  fermentation 
is  determined  by  the  type  of  wine  required  - red  wine  about  a week;  white  wine  about  10  days;  sherry 
about  16  days.  The  fermentation  process  will  stop  by  itself  once  a certain  concentration  of  alcohol 
is  reached. 

Removal  of  all  but  the  wine  now  is  begun  by  filters,  and  the  wine  is  stabilized.  Sometimes  wines  are  bottled 
by  themselves,  other  times  several  wines  are  blended  to  make  a wine  that  will  always  taste  the  same. 

Wineries  use  laboratories  to  test  the  product  at  all  stages  to  ensure  that  the  alcohol,  sugar,  etc.  content 
is  what  it  is  supposed  to  be. 

There  are  many  kinds  of  wines  and  they  are  used  for  many  different  purposes.  Only  Ontario-grown  grapes 
may  be  used  to  produce  wines  that  are  labeled  Ontario  wines.* 

‘Information  from  the  Wine  Growers  Assocation  of  Ontario. 
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THE  MAKING  OF  LIQUOR 


DISTILLATION  PROCESS 

Liquors  are  mainly  made  from  grains  - corn,  rye,  and  barley.  The  grains  are  first  ground  into  a coarse  meal. 
Only  the  amount  needed  for  a day’s  processing  is  ground  so  that  it  is  always  fresh. 

The  mashing  process  is  to  convert  the  starch  in  the  grains  into  sugar.  This  is  done  by  cooking  the  grain 
and  adding  barley  malt. 

Yeast  is  now  added  to  the  mixture  for  fermentation.  This  converts  the  grain  sugars  into  alcohol.  Once  the 
sugar  is  used,  the  fermentation  stops  by  itself. 

The  liquid  is  now  ready  for  distilling,  which  will  greatly  raise  the  alcohol  level  of  the  liquor. 

The  liquid  is  heated  to  the  boiling  point.  Since  alcohol  vaporizes  at  a lower  temperature  than  water, 
the  alcohol  vapor  rises  to  the  top  of  the  distilling  column  where  it  is  drawn  off  and  cooled  into  a liquid. 

This  is  done  several  times.  Each  time  the  alcohol  becomes  more  concentrated.  Once  the  required  alcohol 
concentration  has  been  reached  it  is  put  into  wooden  casks  to  age  to  the  right  color  and  smoothness. 

This  can  take  years  to  complete. 

Following  the  aging  process,  blending  and  bottling  is  done. 


The  separation  of  alcohol  from 
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converted  to  alcohol  and  carbon 
dioxide  by  the  action  of  the 
yeast.  The  mash  is  now  called 
"beer". 
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LESSON  4 


OBJECTIVES 

1 . To  learn  what  alcohol  is  and  how  it  is  made. 

2.  To  look  at  the  physical,  behavioral,  social,  and  psychological  effects  of  the  use  of  beverage  alcohol. 

3.  To  discuss  how  the  use  of  alcohol  can  affect  “me”  as  a Grade  7/8  student. 

OBJECTIVE  1:  TO  LEARN  WHAT  ALCOHOL  IS  AND  HOW  IT  IS  MADE 
Stepi: 

Student  groups  present  their  findings  on  the  manufacture  of  beer,  wine,  and  liquor. 


OBJECTIVE  2:  TO  LOOK  AT  THE  PHYSICAL,  BEHAVIORAL,  SOCIAL,  AND  PSYCHOLOGICAL  EFFECTS 
OF  THE  USE  OF  BEVERAGE  ALCOHOL 


Stepi: 

Show  pictures  of  people  drinking.  (Advertisements  from  previous  lessons  could  be  used.) 
Let’s  look  at  how  drinking  alcohol  affects  a person. 


Step  2: 

Show  the  flow  chart  that  shows  where  alcohol  goes  once  it  enters  the  stomach. 


To  have  an  effect  on  behavior,  alcohol  must  reach  the  brain.  Alcohol  reaches  the  brain 
via  the  blood  stream. 

Alcohol  enters  the  blood  system  by  absorption  from  the  stomach  and  intestines. 


Step  3: 

Show  the  picture  of  the  brain  and  discuss  centres  that  are  affected  by  alcohol. 


1 . Alcohol  depresses  the  part  of  the  brain  that  controls  impulsive  behavior,  judgment, 
and  memory. 

2.  Alcohol  depresses  the  part  of  the  brain  that  controls  muscle  coordination  and 
slows  down  reaction  time. 

3.  Alcohol  depresses  vision,  speech,  and  hearing  centres. 
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Step  4: 

Discuss  what  behavior  would  be  affected  as  each  section  of  the  brain  is  depressed  by  increasing 
amounts  of  alcohol  (use  the  pamphlet,  Alcohol  Do  You  Know  Enough  About  It,  available  from  the 
Addiction  Research  Foundation). 


One  Drink: 

physical 

- heart  action  speeds  up 

- skin  flushes 

behavioral 

- lowered  inhibitions 

- more  talkative 

psychological 

- feeling  good 

- feeling  high 

Two  to  Three  Drinks: 

physical 

- more  noticeable  depressant  effect  on  body  systems 

behavioral 

- less  coordination 

- slower  speech 

- talking  loudly 

- doing  “crazy”  things 

psychological 

- getting  sleepy 

- feeling  warm 

social 

- more  difficult  to  talk  coherently 

- people  turn  away 

Five  to  Six  Drinks: 

physical 

- heart  and  breathing  slow  down 

- blurred  vision 

- fuzzy  speech 

- hearing  impaired 

behavioral 

- slow  reactions 

- sloppy,  poorly  coordinated  actions 

psychological 

- feeling  strange,  “out  of  things” 

social 

- not  able  to  communicate  properly  with  others 

Drinking  Each 

Day: 

physical 

- begin  to  get  damage  to  liver,  heart,  kidneys 

behavioral 

- forgetful 

psychological 

- feeling  guilt,  remorse 

social 

- wanting  to  be  alone 

Getting  Drunk: 

behavioral 

- sloppy 

- argumentative 

psychological 

- feeling  not  part  of  yourself 

social 

- people  turn  away 
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Step  5: 

Besides  the  amount  of  alcohol  taken  in,  it  is  also  important  to  consider  other  factors  that  will 
affect  what  the  alcohol  will  do. 


Other  factors  that  influence  the  effect  of  alcohol  include: 

1 . The  time  period  over  which  the  drinking  occurs.  If  a person  drinks  only  one  drink  in 
an  hour,  there  will  be  little  noticeable  effect. 

2.  The  situation  in  which  the  drinking  is  occurring.  If  a person  is  drinking  in  a highly 
emotional  situation,  some  effects  may  be  more  pronounced. 

3.  Food  in  the  stomach.  Having  food  in  one’s  stomach  will  initially  slow  down  the 
alcohol’s  absorption  into  the  blood  stream.  Thus,  the  person  will  not  feel  the  effects 
quite  so  soon.  However,  once  a saturation  point  has  been  reached,  the  alcohol  will 
enter  the  blood  stream  as  if  there  were  no  food  in  the  stomach  with  the  result  that 
a great  effect  is  felt  quickly. 

4.  Body  size.  Since  alcohol  travels  through  the  body  in  the  blood  stream  and  is  diluted 
by  the  fluid,  a larger  person  will  have  proportionally  more  blood.  The  larger  the 
person,  the  more  diluted  will  be  the  alcohol  that  reaches  the  brain.  Therefore, 

a larger  person  will  not  feel  quite  so  much  an  effect  as  a smaller  person. 

5.  Sex.  Women  have  a tendency  to  possess  more  fat  tissue  and  less  water  per  pound 
than  men.  Thus,  there  is  not  as  much  fluid  in  which  to  dilute  the  alcohol  and  it  will 
reach  the  brain  in  a more  concentrated  form  and  have  a greater  intoxicating  effect. 

6.  Age  and  drinking  experience.  One  who  is  older  and  has  had  more  drinking 
experience  generally  knows  what  effect  certain  amounts  of  alcohol  will  have  on 
him/her.  Thus,  older  people  are  able  to  compensate  for  the  effect  and  not  appear 
as  affected. 


OBJECTIVE  3:  TO  DISCUSS  HOW  THE  USE  OF  ALCOHOL  CAN  AFFECT  “ME”  AS  A 
GRADE  7/8  STUDENTS 

Step1: 

Have  students  individually  write  five  or  six  words  ending  in  “able”  that  they  feel  describe 
themselves. 


For  example: 
likeable 
excitable 
etc. 
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Step  2: 

Have  the  student  draw  the  outline  of  a Coat  of  Arms.  Explain  that  a Coat  of  Arms  was  used  to 
describe  a family,  its  history,  and  achievements  and  was  always  distinctive. 

In  each  section  of  the  Coat  of  Arms  write  or  draw  each  of  the  following; 

Section  1 : Three  things  that  make  you  happy. 

Section  2:  Three  words  that  you  would  like  others  to  use  to  describe  you. 

Section  3:  Where  you  feel  most  “at  homel’This  can  either  be  a physical  place  or  an 
emotional  state. 

Section  4:  One  thing  you  would  do  if  you  only  had  one  year  to  live. 

Section  5:  The  most  important  person  to  you. 

Section  6:  A motto  for  yourself. 


Step  3: 

Students  are  to  look  over  the  two  things  they  have  just  done  to  discover  what  they  think  it  says 
about  themselves. 


Ask:  What  do  you  think  is  important  to  you? 

People  have  different  ideas  about  what  is  important  to  them.  Some  people  have  listed  the 
following  as  being  important: 


a comfortable  life 

equality 

an  exciting  life 

family  security 

freedom 

happiness 

pleasure 


self-respect 

sense  of  accomplishment 
social  recognition 
true  friendship 
wisdom 

world  of  beauty 
world  at  peace 


Personal  characteristics: 

ambitious 

broadminded 

capable 

cheerful 

courageous 

forgiving 

helpful 

honest 


imaginative 

independent 

intellectual 

logical 

loving 

obedient 

polite 

self-controlled 


Pick  the  five  that  you  feel  are  most  important  to  you. 


Step  4: 

Now  you  have  had  a chance  to  think  a little  about  yourself  and  what  is  important  to  you. 

Question;  How  could  the  use  of  alcohol  affect  what  you  are,  how  you  see  yourself,  and  your 
ability  to  do  the  things  you  think  are  important? 


For  example,  if  a student  has  identified  that  being  ambitious  is  important,  the  use  of 
alcohol  could  interfere  by  reducing  motivation  and  the  will  to  achieve. 


Step  5: 

Discuss  what  each  intends  to  do  with  the  information  from  this  lesson  not  only  about  alcohol, 
but  also  about  themselves. 
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Flow  Chart 

Alcohol  Affects  These  Parts  of  the  Body 


Liver 


Stomach 


Intestines 


Brain 


Lungs 
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LESSON  5 


OBJECTIVES 

1 . To  look  at  some  of  the  positive  uses  of  alcohol. 

2.  To  look  at  inappropriate  places  for  the  consumption  of  alcohol. 


OBJECTIVE  1 : TO  LOOK  AT  SOME  OF  THE  POSITIVE  USES  OF  ALCOHOL 
Stepi: 

Pour  some  heated,  highly  concentrated  alcohol  over  a piece  of  cake  or  pudding. 
Put  a lighted  match  to  the  dish. 


A darkened  room  will  heighten  the  effect. 


Question:  What  is  burning? 


The  food  itself  is  not  burning.  When  alcohol  is  exposed  to  the  air,  it  begins  to  vaporize 
because  it  has  such  a low  vaporizing  point  (boiling  point).  Therefore,  it  is  the  alcohol 
vapor  that  is  burning  and  as  the  alcohol  is  heated  through  the  burning,  more  vapor  is 
produced  which  continues  its  burning.  Once  the  alcohol  is  consumed  the  flame  will 
go  out. 

For  flambes,  you  use  distilled  beverages  (e.g.  brandy)  because  you  need  a high  alcohol 
concentration  for  burning. 

Beer  cannot  be  used  for  flambes  since  there  is  too  much  water  and  not  enough 
alcohol. 

The  dish  that  is  to  be  flambed  must  be  warm  before  the  alcohol  is  put  on  it  to  get  the 
alcohol  to  begin  to  vaporize.  Cold  alcohol  will  not  vaporize. 

Water  boils  at  100°C  (212°F) 

Alcohol  boils  at  78.3°C  (173°F) 

Although  the  alcohol  itself  will  be  gone,  any  flavors  from  the  alcohol  will  remain  and 
blend  in  with  the  food.  For  example,  Cherry  Brandy  used  in  Cherries  Jubillee  will 
enhance  the  cherry  flavor. 

An  alcoholic  beverage  is  composed  of: 
ethyl  alcohol  + water  + flavoring  + congeners 


Ask:  Have  you  ever  seen  this  done  in  a restaurant  or  in  a movie? 


Allow  the  students  to  tell  of  any  experiences  they  have  had  in  which  food  was  flambed. 
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If  you  cannot  actually  flame  some  food,  magazine  recipes  that  show  flambes  could  be 
used.  Many  wine,  beer,  or  distillers  put  out  illustrated  recipe  books  that  show  flambes. 


Question:  Why  is  this  done? 

Step  2: 

Have  students  look  at  recipes  that  call  for  the  use  of  alcohol. 
Question:  What  happens  to  the  alcohol  that  is  put  in  the  food? 

The  alcohol  is  burned  off,  but  the  flavor  remains. 

1 

Question:  Are  there  any  substitutes  for  using  alcohol  in  food? 


There  are  liquor  flavorings  that  contain  no  alcohol. 


Question:  How  else  is  alcohol  used  in  the  preparation  of  food? 


Marinating  food: 

Alcohol  can  be  used  as  a meat  tenderizer.  In  this  case  alcohol  breaks  down  the 
connective  tissue  that  makes  meat  tough. 
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Step  3: 

Question:  What  other  uses  for  alcohol  are  there  besides  drinking  and  flambe? 


Have  available  examples  of  alcohol  solutions,  for  example: 
rubbing  alcohol  for  cooling  fevers  and  cleaning  wounds 
antifreeze 

windshield  washer  fluid 
after-shave  lotion 
cough  medicine 


If  actual  examples  are  not  available  advertisements  for  such  products  can  be  used 
as  examples. 


Question:  Is  the  alcohol  in  these  products  the  same  that  is  used  in  alcoholic  drinks? 


€ 
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Drinking  alcohol  is  ethyl  alcohol.  Rubbing  alcohol  is  isopropyl  alcohol  and  can  be 
dangerous  if  drunk.  More  dangerous  is  methyl  alcohol  (wood  alcohol),  used  in  antifreeze 
etc.  Rubbing  alcohol  can  reduce  a fever  by  increasing  the  vaporization  of  body  heat. 

It  is  against  the  law  to  drink  rubbing  alcohol. 

If  one  drinks  the  more  potent  methyl  alcohol,  blindness  or  death  could  be  the  result. 

For  windshield  wiper  fluid,  methyl  alcohol  is  mixed  with  water. 

Alcohol  has  a lower  freezing  point  than  water  and  thus  the  fluid  will  not  freeze.  Also, 
since  alcohol  is  a solvent,  it  dissolves  the  grease  and  dirt  better  than  water  alone. 

Methyl  alcohol  is  also  used  in  automobile  antifreeze. 

Water  freezes  at  0°C  (32°F) 

Ethyl  (drinking)  alcohol  freezes  at-130°C  (-202°F) 

Methyl  alcohol  (a  72%  solution)  freezes  at  - 60°C  (-76°F) 

Alcohol  is  put  in  perfumes,  colognes,  after-shaves,  etc.  because  of  its  solvent 
properties. 


Step  4: 

There  have  been  some  medical  uses  of  alcohol  in  the  past.  For  example,  doctors  used  to  give  it 
to  their  patients  before  operations  to  dull  their  sense  of  pain. 

Even  today  there  are  some  medical  uses  of  alcohol. 


It  can  be  used  to  stimulate  the  appetite  in  old  people.  A small  amount  of  alcohol  causes 
the  stomach  to  secrete  more  acid  for  digestion  which  in  turn  creates  hunger. 

Alcohol  can  be  used  as  a diagnostic  tool  to  measure  stomach  acid. 

Since  alcohol  is  a depressant  drug,  it  may  be  used  as  a mild  sedative,  particularly  with 
older  people. 

Alcohol  has  been  used  to  sterilize  medical  instruments. 

Some  doctors  have  used  alcohol  to  reduce  intractable  pain;  for  example,  facial  pain  by 
injecting  alcohol  into  the  facial  muscle. 

Alcohol  is  a solvent:  it  dissolves  other  substances.  It  is  used,  therefore,  in  cough 
medicines  and  tincture  of  iodine. 


OBJECTIVE  2:  TO  LOOK  AT  INAPPROPRIATE  PLACES  FOR  THE  CONSUMPTION  OF  ALCOHOL 
Stepi: 

Refer  to  Lesson  3 where  people  interviewed  by  the  students  identified  the  places  where  they 
would  not  drink. 

Question:  What  places  do  you  feel  it  is  not  proper  to  use  alcoholic  beverages?  Why  not? 


The  list  should  include: 

Church 

School 

Travelling  in  a car 
On  the  job 

The  students  should  be  able  to  conclude  that  sometimes  the  use  of  alcohol  (e.g.  to 
heighten  the  enjoyment  of  food)  can  be  pleasurable  and  it  has  no  bad  physical  effects, 
and  that  there  are  places  where  the  use  of  beverage  alcohol  is  not  appropriate. 


i i.  # 
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LESSON  6 


OBJECTIVES 

1 . To  aid  students  in  making  decisions  about  the  use  of  alcohol  and  driving  situations. 

2.  To  discuss  alternatives  to  driving  a car  after  drinking. 


OBJECTIVE  1:  TO  AID  STUDENTS  IN  MAKING  DECISIONS  ABOUT  THE  USE  OF  ALCOHOL  AND 
DRIVING  SITUATIONS 


Step1: 

Set  up  the  following  role-play  situations  by  asking  for  three  volunteers. 
Do  not  tell  the  class  what  the  situation  will  be. 

Give  to  the  volunteers  a paper  with  their  instructions  printed  on  it. 


Student  1:  You  have  been  babysitting  for  several  hours  on  a Friday  night.  It  is  after 
midnight  and  you  are  expecting  the  people  home  at  any  minute. 

Student  2:  You  are  the  father  of  two  young  children.  You  have  been  out  at  a party  with 
your  wife  and  have  been  drinking  rather  heavily.  You  are  just  arriving  home  and  wish  to 
drive  your  baby-sitter  home  as  it  is  after  midnight. 

Student  3:  You  are  the  mother  of  two  young  children.  You  and  your  husband  have  been 
out  at  a party.  Your  husband  has  been  drinking  heavily.  It  is  past  midnight  and  your 
baby-sitter  will  need  a ride  home. 


Step  2: 

Discuss  the  role  play  situation -what  alternatives  did  each  person  have? 


The  student  who  was  babysitting  could  have  called  his/her  parents  to  pick  him/her  up. 
etc. 


Step  3: 

Why  should  the  father  not  drive  the  car? 

Review  what  is  known  about  the  effects  of  alcohol. 


1 . Alcohol  is  a drug  that  puts  to  sleep  (depresses)  parts  of  the  brain. 

2.  One  of  the  first  things  to  be  affected  is  judgment.  A person  will  think  he/she  is 
capable  of  driving,  when  really  he  or  she  isn’t. 

3.  Coordination  and  reflexes  are  also  affected  by  alcohol.  One  will  not  be  able  to 
react  quickly  in  an  emergency  situation.  The  time  between  seeing  and  putting  one’s 
foot  on  the  brake  is  increased  when  alcohol  is  in  the  body. 
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4.  If  enough  alcohol  is  in  the  system,  one’s  vision  is  affected.  Things  can  look  blurred. 
Also  “tunnel  vision”  results  - not  being  able  to  see  what  is  happening  on  either  side. 
Therefore,  one  would  not  be  able  to  see  a child  coming  out  onto  the  street  from 
the  sidewalk. 

5.  Because  judgment  is  affected,  one  is  less  liable  to  stick  to  the  rules  of  driving  and 
not  care  as  much  about  speeding  for  example. 


Step  4: 

Discuss  what  is  known  about  driving  after  drinking. 


Fifty  percent  of  accidents  in  which  someone  was  killed  were  alcohol-related.  One  is 
three  or  four  times  more  likely  to  get  into  an  accident  after  drinking  than  if  one  has  not 
been  drinking. 


Step  5; 

Are  there  any  other  vehicles  that  are  dangerous  to  drive  if  one  has  been  drinking? 


snowmobiles 
motor  vehicles 
mopeds 
motor  scooters 
dune  buggies 
mini  bikes 
boats 
bicycles 


OBJECTIVE  2:  TO  DISCUSS  ALTERNATIVES  TO  DRIVING  A CAR  AFTER  DRINKING 
Step1: 

Brainstorm  a list  of  methods  of  transportation. 


Brainstorming  is  done  quickly,  with  all  contributions  accepted  and  no  value  judgments 
made. 


Step  2: 

In  groups  of  three  or  four  design  a poster  or  leaflet  that  could  be  used  to  advise  people  not  to 
drive  their  car  after  they  have  been  drinking,  but  instead  to  use  one  of  the  other  less  dangerous 
methods  of  transportation. 

Step  3: 

Share  posters  and  ieaflets  with  other  groups. 

Step  4: 

Select  a few  to  be  put  into  a booklet  to  be  given  to  parents  or  others  that  might  be  tempted  to 
drive  after  drinking. 
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LESSON  7 


OBJECTIVES 

1 . To  consider  possible  responses  to  alcohol  use  ranging  from  abstention  to  problem  drinking. 

2.  To  clarify  that  teenagers  can  become  alcoholics. 


OBJECTIVE  1;  TO  CONSIDER  POSSIBLE  RESPONSES  TO  ALCOHOL  USE  RANGING  FROM 
ABSTENTION  TO  PROBLEM  DRINKING 

Step1: 

On  a blackboard  draw  a continuum  (a  line  showing  a range  of  division). 

Label  the  continuum  “kinds  of  drinkers.” 


Step  2: 

Ask:  What  kind  of  drinkers  would  be  at  each  end  of  the  continuum? 


abstainer 

kinds  of  drinkers 

problem 

(one  who  never 

drinker 

drinks) 

Step  3: 

Give  each  student  a copy  of  the  following  case  studies: 

1.  Sharon  is  a young  lady  who  works  in  a very  busy  office.  She  likes  being  with  people  and 
seems  to  be  very  popular.  Whenever  she  goes  out  on  a date,  to  a party,  or  anyplace  where 
there  are  other  people,  she  will  take  a drink  of  alcohol  if  it  is  offered  to  her.  Sharon  will  sip 
her  drink  slowly  and  generally  two  or  three  drinks  is  all  she  will  have  in  an  evening. 

2.  Bill  has  had  a problem  with  alcohol.  A few  years  ago  he  would  drink  every  day  and  generally 
it  would  be  a great  deal.  Then  he  was  persuaded  to  join  Alcoholics  Anonymous.  Since  then 
he  has  not  had  a drink  of  alcohol  and  never  intends  to  drink  again. 

3.  Sally  comes  from  a close-knit  family.  They  visit  each  other  a great  deal  and  have  special 
occasions  together  such  as  Christmas  and  weddings.  At  these  times  some  toasts  are  made 
using  alcohol.  However,  at  no  other  time  would  Sally  drink  alcohol. 

4.  Sam  works  very  hard  at  his  job  on  an  assembly  line.  His  hours  are  long  and  the  job  is  not  very 
interesting.  Each  night  after  work  he  likes  to  drop  in  to  a small  tavern  with  several  friends. 
Each  will  buy  a round  of  drinks  for  the  others  over  a period  of  several  hours. 

5.  Joan  is  a buyer  for  a large  department  store.  She  must  meet  many  people  during  the  day, 
often  during  lunch  and  dinner  time.  No  matter  where  Joan  goes,  she  always  has  a drink 
before  her  meal,  a drink  with  her  meal,  and  a drink  after  her  meal.  Generally,  she  will  have 
about  six  drinks  each  day  even  if  she  is  not  entertaining  or  being  entertained.  If  she  does  not 
have  that  much,  she  becomes  very  irritable  and  does  not  seem  to  be  able  to  do  what 

she  wants. 

6.  Dick  began  drinking  when  he  went  to  college.  He  liked  to  drink  and  found  that  things  did  not 
bother  him  so  much  after  he  had  had  a couple  of  drinks.  Soon  he  found  that  it  took  more 
than  a couple  of  drinks  to  not  feel  bothered  and  slowly  the  amount  that  Dick  drank 
increased.  It  became  difficult  to  get  to  work  without  first  having  a drink,  and  he  even  found 
that  by  taking  drinks  through  the  day  he  could  feel  alright.  Dick’s  boss  has  just  suggested 
that  Dick  see  the  company  doctor  because  he  (i.e.  Dick)  has  been  away  a great  deal  lately 
due  to  many  illnesses. 
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Step  4: 

After  each  case  study  has  been  read,  have  several  students  put  the  name  of  the  person  in  the 
case  study  on  the  continuum  where  it  seems  appropriate. 

If  there  are  any  disagreements  with  the  placements  discuss  them  and  try  to  reach  a concensus 
on  the  placement  of  the  names. 

Step  5: 


Alcoholic: 

An  alcoholic  is  a person  who,  because  of  drinking  large  amounts  of  alcohol,  has 
damaged  physical  and  mental  health  and  harmfully  affected  social  and  family  life  and 
possibly  his  or  her  job. 

It  is  difficult  to  put  “alcoholic"  at  one  specific  place  on  the  continuum,  since  it  is  the 
amount  of  damage  (social,  personal,  physical,  etc.)  caused  by  a person’s  drinking  and 
not  necessarily  the  specific  amount  of  alcohol  consumed  that  justifies  the  use  of  the 
label  “alcoholic!’ It  is  important  to  renr^ember,  however,  that  risk  of  physical  damage 
begins  to  increase  with  an  average  daily  consumption  of  from  two  to  three  drinks. 


Areas  that  can  be  affected  by  heavy  alcohol  consumption: 


a. 


b. 


c. 

d. 


e. 

f. 


g- 


family  - arguments 

- lack  of  affection 

- may  result  in  broken  families 
work  - absenteeism 

- lateness 

- accidents 

- mistakes 

finance  - money  going  for  alcohol  instead  of  adequate  food  and  clothes 

- large  debts 

legal  - may  be  arrested  for  impaired  driving  or  driving  with  a blood  alcohol  content  (BAG) 
of  more  than  0.08% 

- may  be  arrested  for  being  intoxicated  in  a public  place 

- may  be  arrested  for  fighting 

social  - a loss  of  outside  friends;  only  having  drinking  buddies 

- may  stay  at  home  a great  deal  and  drink 

health  - may  be  told  by  doctor  that  he  or  she  has  a fatty  liver,  preliminary  to  liver  disease 

- may  be  under-nourished 

- may  be  overweight 

- may  suffer  from  vitamin  deficiencies 
self  - may  have  a poor  self-image 

- may  feel  guilty 

- may  suffer  remorse 


OBJECTIVE  2:  TO  CLARIFY  THAT  TEENAGERS  CAN  BECOME  ALCOHOLICS 
Step1: 

Refer  to  newspaper  clipping  that  discusses  The  New  Drinkers  by  Dr.  R.  Smart:  paragraph  three 
states  that  in  1964  there  were  no  patients  under  21  in  alcoholism  treatment  but  in  1974, 4.4%  of 
the  admissions  were  under  21  years  of  age. 
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Step  2: 

What  has  changed  since  1964? 


The  drinking  age  was  lowered  in  Ontario  in  1971,  making  it  legal  for  18  year  olds  to  drink. 
This  started  an  increase  in  drinking  among  young  drinkers  - even  though  for  them  it  was 
still  illegal. 

As  young  people  turned  to  alcohol  and  away  from  other  drugs,  many  adults  were 
relieved  (see  article  by  Sidney  Katz). 

Alcohol  is  easy  to  obtain  - it  is  available  in  most  homes.  Alcohol  is  less  expensive  than 
illegal  street  drugs.  Alcohol  seems  to  have  become  the  drug  of  choice  not  only  for  its 
availability  but  also  because  of  its  effects.  Young  people  like  what  it  does  to  them. 


Step  3: 

Refer  to  consumption  curve. 


The  greater  the  number  of  people  who  drink  and  the  more  they  drink,  the  more  problems 
there  will  be.  As  more  young  people  drink,  and  as  young  people  drink  more,  there  will  be 
an  ever-increasing  number  of  problems  associated  with  alcohol. 


Step  4: 

How  can  one  tell  if  drinking  alcohol  is  becoming  dangerous  to  one’s  life.  Not  just  physical  but  all 
aspects  of  life  - social,  family,  school,  etc. 

Refer  to  check  list. 


Teenagers  can  become  drunk  faster  than  older  people  because  of  their  size  and 
inexperience.  They  can  also  get  into  trouble  more  easily  because  of  immaturity;  for  example, 
drunken  driving. 

Check  List: 

Excessive  drinking  (keeping  in  mind  that  this  can  be  different  for  different  people) 
can  lead  to  changes  in  a person’s  health,  outlook  on  life,  behavior,  and  interpersonal 
relations. 

If  a person  answers  “yes”  to  a majority  of  questions  like  these  below,  he/she  should  be 
aware  that  continued  use  of  alcohol  in  the  same  way  could  lead  to  serious  alcohol 
problems. 

1 . Do  you  ever  crave  a drink  at  a specific  time  of  day? 

2.  Do  you  often  feel  uptight  or  tense  until  you  have  a drink? 

3.  Do  you  often  have  difficulty  sleeping  after  drinking? 

4.  Have  you  ever  been  unable  to  go  to  school  after  drinking  the  night  before? 

5.  Have  you  even  been  told  by  your  doctor  to  cut  down  on  your  drinking? 

6.  Have  you  ever  had  a blackout  (i.e.  forgotten  things  that  happened  during  drinking)? 

7.  Does  drinking  help  you  feel  more  self-confident? 

8.  Do  you  ever  drink  to  escape  from  worries  or  troubles? 

9.  Do  you  ever  have  feelings  of  guilt  after  drinking? 

10.  Does  your  drinking  interfere  with  your  relationships  with  family  or  friends? 

1 1 . Does  a lot  of  your  money  go  to  buy  alcohol? 

12.  Do  you  ever  lie  about  your  drinking? 
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APPENDIX  TO  LESSON  SEVEN 


By  Thomas  Hill 


Fn.ORIDA  DOCUMENTS  SERIOUS  PROBLEM  AS 
RANKS  OF  YOUNG  ALCOHOLICS  SWELL 


ORLANDO,  Fla.  - A survey  of  high  school  age  youths,  conducted  here  by  the  Mid-Florida  Center  for 
Alcoholism,  found  that  23%  are  drinking  at  least  once  a week,  55%  had  been  drunk  on  at  least  one  occasion, 
and  23%  had  had  a loss  of  memory  due  to  drinking. 

According  to  Betty  Jo  McLeod,  executive  director,  the  center  is  treating  an  increasing  number  of  young 
alcoholics. 

“Our  purpose  in  releasing  this  information  is  to  identify  the  existence  of  a serious  problem  and  to 
encourage  preventative  education  of  teenagers  as  well  as  adults,”  Miss  McLeod  pointed  out.  “We  are  not 
suggesting  that  addiction  is  by  any  means  epidemic” 

The  survey  was  carried  out  by  a mature  graduate  student  with  the  assistance  of  classmates  who 
questioned  a sample  group  of  194  youths  in  the  15-18  age  bracket.  Some  other  figures  disclosed  by  the 
survey  were: 

- 94%  had  tasted  liquor 

- 86%  had  their  first  “real  drink”  before  they  were  16 

- 10%  had  driven  when  too  drunk  to  do  so 

- 28%  had  been  to  school  functions  while  drinking 

The  relationship  of  teenage  drinking  to  the  attitude  of  parents  was  reflected  in  the  following: 

- 60%  had  their  first  drink  with  their  parents 

- 64%  said  their  parents  drank 

- 7%  said  one  or  both  parents  had  a drinking  problem 

- 22%  said  they  were  not  drinking  because  of  parents’  wishes 

Two  findings  pertained  to  peer  pressure.  They  were: 

- 64%  said  they  drank  just  to  be  part  of  the  crowd 

- 56%  on  the  other  hand,  said  they  had  been  out  with  a drinking  crowd  but  “did  not  always 
drink  with  them” 

Putting  these  findings  in  context,  the  director  said  drinking  is  so  widely  accepted  today  that  many  parents 
are  relieved  when  their  children  are  using  alcoholic  beverages  rather  than  other  drugs. 


Center-Mental  Journal,  Bangor,  Maine,  February,  1976. 
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lurif  II  sob,'  driul'inrf  hal'its  ■ - 
.■.'.  aciriit  riiink.s,  iisimt  lo'>'>r- 
.dcohol  wine;;  and  beers,  tni;,- 
iun  fsod  ’vilh  lilenlif'l. 

("iovoKuneiils  hit  VC  ;;  ton- 
(li'd  of  ii'.''':s"si  in  the  f'l'M, 
.since-  aU  I'b.ci  Hie  fiflti  ib-m)’, 
es),  tax  e-iruor  ,i|  [Kith  (|u> 
f'-d'M’a  I and  Ooi  a rio  level . 
I,‘r.  Smart  notes  (bat  Prohi- 
bition did  ^c:^lill  in  tlie  love:,! 

''li;  - i'  di  iinki-nnu:;-.,  .mei 
'krits  and  I'vr  eirtlio.sis  i:K 
tiOiiern  ' i 'Of , tint  ri-,)”ti!  ; 
tln;l  it  ( 'lub' t,  " r('[i",ale(]  ;i(  a 
lime  v.h"i)  nioru  (lion  !i0  per 


cent  of  .adults  drink. 

)!e  feels  lliaf  price  inerca.s- 
o.s  are  (h.*  tiiost  iniportcint 
peverhieent  inm-jsiirc  to  con- 
trol youtl'ful  (irinkinp,  “and 
one  which  would  receive  the 
(t''fa!'';  t d''('ree  e.f  pnhiie 
su'iporL’’  In  fciil  ineorne  (or 
hours  of  wo'l.t  alcohol  in  Do- 
(atio  neie  eo.sts  only  half  of 
what  il  did  in  P!)f),  lie  esti- 
fTr-uates.  Wlule  there  are  many 


who  object  to  prices  as  a 
means  of  control  ‘The  scien- 
tific evidence  for  the  posi 
lion,  althouph  not  perfect,  is 
cempellinp  cnoupb  to  justify 
a larpe  alcohol  price  cxp"ri 
ment.’’ 

Tlie  appendioe.s  include 
li,-,ls  of  films,  books  and  vi- 
deotapes where  the  reader 
can  pet  more  information. 

Detly  1x111  Lee 


The  Hamilton  Spectator, 
Book  Review 
April  10, 1976 


'5  Pb:  -SEW  DHINKEK.S:  Teenape  Use  and 
Abii:,e  of  Alrohol,  Itepinnld  G.  Smart, 
SI  paper.  ISP.N  0-88808-01-1.7,  172  pp., 
npi'rcv.  10  illns.,  I’ropram  Report  Serle.s 
“1.  Examination  of  drinking  and  drinking 
problems  eypcrirtici-d  l)v  young  people  in 
.'''ordi  Anveica  (p>artieularly  in  Ontario) 
with  ein[ihasei  on  the  effects  of  lowering 
Ihe  le;::il  drinking  age.  Addlrtion  Research 
I'aiuidation,  Mai rh. 


Quill  & Quire 
Toronto 
March,  1976 
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iJeech  speak  fotider  than  words 


Toronto  Star 
Jan.,  7, 1976 
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By  SIDNEY  KATZ 
Star  staff  writer 

Unlil  recently,  wlicn  parents  di.s- 
covered  that  llieir  teenage  cliildrcn 
were  getting  high  on  alcohol  rather 
than  on  .sonic  other  drug,  their  re- 
sponse was:  "Thank  tlud,  it's  only 
boo/e!" 

Hilt  alcoliol's  benign  image  i.s  now 
rapidly  undergoing  a change.  In  I lie 
inid-l97U.s  an  incrca.sing  number  of 
parents  are  coming  to  the  conclu- 
sion that  boo/,e  is  youtli'.s  No.  1 
enemy. 

“Concerns  about  youthful,  drinking 
problems  have  never  been  greater  in 
Ontario  than  they  arc  right  now," 
observes  Di'.  ItcginaUl  Smart  of  llic 
Addiction  Kcscarch  Koundation  in 
Toronto. 

'I'ccnagcr.s  always  have  experi- 
mented with  alcohol.  Cut  youth’s  af- 
fair with  alcohol  has  taken  on  an  en- 
tirely new  comidexion  since  tlic 
legal  drinking  age  in  Ontaiio  was 
lowci'cd  from  21  to  10  in  1971.  A 
larger  ju'oportion  of  teenagers  ai'c 
drinking  than  ever  before,  Tiiey're. 
drinking  more.  And  an  uniircjcdcnt- 
cd  number  arc  having  serious  pi'ob- 
lems  resulting  from  heavy  drinking. 

Distui-bingly,  many  of  the  jn'ob- 
1cm  drinkers  come  from  middle- 
class  homes  where  they’x'c  enjoyed 
p\'ery  educational  a n d material 
advantage. 

All  of  this  has  iiromptcd  parents 
to  ask  a number  of  pertinent  ques- 
tions. 

Whal  to  do? 

What  can  I do  to  give  my  child  a 
sensible  attitude  toward  alcohol'.'’ 
Sliould  1 teach  him  (or  her)  how  to 
drink  moderately  or  should  1 encour- 
age him  to  ab.stain'.'’  How  do  you 
know  when  your  child  is  drinking 
too  much?  If  he  is— how  do  you  han- 
dle it?  Should  the  schools  be  offer- 
ing more  alcohol  education? 

The  experts  interviewed  by  'I’hc 
Star  were  unanimous  on  one  point 
regarding  parental  guidance  and  the 
use  of  alcohol:  Example  is  the  best 
teacher. 


“Deeds  speak  louder  tJiaii  word.s," 
.says  Dr.  Abchael  nocdsladl,  an 
education  specialist  at  the  research 
foundation.  “If  you're  drinking  un- 
wisely, you  better  clean  up  your 
act.’’ 

Cluldren,  he  explains,  to  a signifi- 
canf  extent  model  their  behavioi- 
after  their  parents.  This  truism  is 
certainly  operable  in  drinking  |)al- 
terns.  In  one  study  of  alcoholics 
being  treated  in  Ontario  clinics.  (iG 
per  cent  had  alcoholic  fathers  and  Ih 
per  cent  had  alcoholic  mothers.  A 
Yale  University  survey  of  -l.OO:) 
alcoholic.s  yiehled  similar  results: 
Fifty-two  per  cent  had  an  alcoholic 
mother  or  father  o-r  both. 


Not  simple 

"Without  being  aware  of  it.  par- 
ents arc  constantly  sending  their 
children  mc.'^sagcs  about  drinking,'’ 
obseiwcs  Mrs.  Kathleen  Michael,  a 
youth  counselor  at  the  foundalion. 

However,  according  to  an  1014 
study  quoted  recently  by  Ur.  Kegi- 
■nald  Smart  of  the  research  founda- 
tion, the  relalionshij)  betv, con  par- 
ents’ and  children’s  drinking  may 
not  always  be  a simple  case  of 
modelling  or  co|iying. 

It  appears  that  drinking  a n d 
drunkenness  were  much,  more  likely 
to  occur  in  the  tccnagcr.s  of  drinking 
parents  where  there  was  lax  disci- 
pline and  control  exercised  by  the 
motJier  and  where  teenagers  felt 
psychologically  rejected  by  cilher  or 
both  parents. 

Children  arc  apt  lo  drink  for  the 
same  reasons  their  parents  drink. 

If  father  comes  home  complaining 
about  “a  hard  day  at  tlio  office.’’ 
and  immediately  heads  lor  the  bot- 
tle, the  les^on  will  not  be  lost  on  his 
cliildrcn.  In  some  families,  father 
and' or  nvolbcr  habitually  I'cspond 
lo  disappointments  and  reversais  by 
“getting  smashed’’  and  then  express 
surprise  when  junioi'  docs  the  same 
thing  when  he’s  having  trnidilc  at, 
school  or  with  his  friends. 
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Another  typo  of  pnrenl  who  is 
nnconseiously  cncniira^'in''  his  child 
to  he  an  irresponsible  drinker  is  one 
who  responds  with  ainusemciU  when 
the  youngsler  comes  home  drunk. 

‘‘Jhironls  like  that  amaze  me,” 
says  Kathleen  Michael.  "Their  aUi- 
Inde  reinforces  in  the  child’s  mind 
I h e notion  that  there’s  nothin'^ 
wron;:^  with  nver-imbibint,';  that,  it’s 
(jiiitc  acceptable  behavior.” 

ITxiicrls  in  the  field  of  alcohol 
oilncatioJi  arc  a modest  group  of 
pi'ofessionals.  They  cannot,  they 
.say,  |)rovidc  parents  with  a "how- 
to’’ guide,  which  would  guarantee 
that  thcii-  children  would  not  )iavc 
iuturc  drinking  problems. 

Hut  some  guidelines  are  possible. 

"Try  to  cnsui'c  that  jour  home 
provides  some  satisfactions  for  your 
children,”  advises  D r , Michael 
Goodstadt.  Such  a home  has  certain 
identifiable  trails;  The  ambience  is 
friendly  and  co-operative. 

".A  teenager  who  finds  no  comfort 
or  satisfaction  in  his  home  is  pu.shed 
out  into  his  jieer  group.”  says  Good- 
.sladt.  "lie's  entirely  dependent  on 
it.  lie  may  do  cxerylJiing  they  do- 
including  e,\ces.‘;i\ e drinking.” 

One  ot  the  basic  (|Ucstion.s  facing 
a parent  is:  ".Shonld  I deliberately 
teach  my  child  how-  to  drink  or 
should  I encourage  abstinence'.’” 

T’he  answer  will  vary  with  the  par- 
ent—and  the  child.  Above  all,  a par- 
ent must  be  honest  in  his  approach. 
Failing  that,  he  loses  his  credibility 
so  that  nothing  be  says  will  have 
any  effect.  For  example,  it’s  down- 
li.ght  silly— as  well  as  futile— for  a 
parent  w-  h o ciriidcs  regularly  to 
morahzc  alx)ut  the  virtues  of  absti- 
nence. 

On  the  other  hand,  a parent  who  is 
a teetotaler  and  holds  deep  convic- 
tions about  liis  position,  has  the 
right— and  the  obligation— to  explain 
his  \ iews  to  his  offspring.  'Diere  are 
many  sound  arguments  in  favor  of 
abstinence,  based  on  health,  safety, 
and  economics,  'i'oang  people  should 
he  c.\|)oscd  to  this  information  as 
well  as  the  fact  that  it’.s  up  to  them 
to  decide  w-hellicr  they’re  going  to 
drink  or  not.  They’re  not  required  to 
drink  just  because  “all  tlie  other 
kids  do.’’ 


‘Forhiclclcii  fruit’ 

At  the  same  time,  even  parents 
who  strongly  disapprove  of  alcohol 
should  not  absolutely  forbid  their 
children  to  drink. 

“Hccause  liquor  has  been  made  a 
forbidden  fruit,  it  becomes  the  ob- 
ject of  fascination  and  curiosity,” 
explains  Kathleen  Michael.  Nearly 
always,  (he  child  responds  by  drink- 
ing secretly.  ,\nd  anyway,  a paren- 
tal ban  on  drinking  is  not  apt  io 
prove  effective  once  the  youngster 
roaches  his  J8tli  birthday.  .At  that 
age,  lie's  legally  entitled  to  drink  at 
the  thousands  of  w'atering  places  in 
this  pros incc. 

‘‘.A  sensible  approach  for  par- 
ents,” advises  Kathleen  Michael, 
“i.s  (o  regard  drinking  as  just  one 
more  thing  they  have  to  help  a 
growing  cliild  cope  with— like  han- 
dling money,  sex,  a choice  of  career 
and  so  on.” 

Certainly,  alcohol  education  must 
begin  w-ith  factual  information  about 
alcohol.  Wild,  exaggerated  stories 
about  the  liorrors  of  alcohol  should 
be  avoided,  since  it  can  result  in 
parents  losing  their  credibility.  Tlie 
truth  about  the  hazards  of  drinking 
is  jolting  enough.  An  estimated  one 
milUon  Canadians  are  either  alco- 
holics or  drinldng  so  excessively 
that  they’re  damaging  their  healUi. 
Health  injury  is  only  one  of  the  dan- 
gers. dlie  lieavy  drinker  is  also 
mncli  more  likely  to  be  Hie  victim  of 
violence  or  accidents. 

For  the  parent  w-ho  sets  out  to 
teacli,  say,  l\is  13-  or  14-year-old  to 
drink,  the  first  drinking  occasions 
will  probably  be  a family  party,  a 
wedding  or  a festive  occasion  like 
Cliri.stmas. 

’But.”  emphasizes  Kathleen 
Michael,  “the  youngster  should  not 
be  encouraged  to  drink  regularly, 
and  certainly  not  outside  tlie  home. 
He  shou’d  bo  remiiuF'd  that  Die 
legal  drinking  age  is  18.” 

Hut  despite  wdsc  parental  advice 
and  example,  many  teenagers  will, 
at  one  lime  or  another,  come  home 
tipsy.  When  that  happens,  advises 
kiichael,  don't  fly  off  the  handle, 
'[’here’s  no  point  in  scolding  some- 
one who's  only  vaguely  aware  of  his 
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surroundings.  Put  him  to  bed  wliere 
he  can  .sleej)  it  off.  The  time  for  dls- 
cussion  comc.s  when  he's  recovered. 

h]\plain  your  concern:  /\n  into.xi- 
catod  person  often  does  stipXd  and 
dangerous  tilings  and  is  vulnerable 
to  accidents  of  all  kinds.  Further- 
more, maybe  he's  becoming  addict- 
ed to  alcohol. 

“The  odd  binge  can  be  chalked  up 
to  e.xpcrience,”  says  Michael.  “The 
time  to  start  worrying  is  when  your 
child  repeatedly  gets  drunk  and  the 
drinking  is  respon.sible  for  skijiping 
classes,  giving  up  hobbies,  no  longer 
seeing  old  friends  and  paying  no 
attention  to  his  health  or  appear- 
ance.” 


Find  out  why 

•At  tliis  point,  it’s  important  for  tlic 
parent  to  find  out  why  the  child  is 
drinking. 

" 'the  reasons  arc  related  to  adoles- 
cence—a period  of  I'apid  growth  that 
inevitably  is  accompanied  by  stress, 
uncertainty  and  conflict.  The  state 
of  mind  of  the  tccn.igcr  has  been 
aptly  described  b\  Ors.  .Alvin  and 
■Virginia  Siivcrstein  in  a book  on 
alcoholism  recently  published  by  .J. 
B.  Lippincott: 

“Adolescence  is  a time  of  many 
adjustments  and  many  teenagers 
often  feel  troubled  and  confused. 
They  arc  painfully  acquiring  e.xjicri- 
cncc  in  srK;ial  situations,  and  may 
often  feel  ill-at-ease.  .Alcohol  may 
seem  to  offer  easy  answers  to  these 
l>roblems. 

“A  few  drinks  may  relieve  inhibi- 
tions and  make  it  easier  to  relate  to 
others  in  social  situations.  Alcohol 
may  relieve  worries  about  school- 
work  and  future  careers  and  may 
sinoothe  away  feelings  of  failure 
and  frustration. 

“But  the  teenager  who  comes  to 
depend  on  alcohol  in  order  to  forget 
problems  will  not  learn  how  to  work 
through  them  constructively.  The 
teenager  who  depends  on  alcohol  to 
feel  relaxed  on  dates  and  at  parties 
will  not  develop  social  skills  and 
will  feel  that  he  for  she)  can't  have 
a goorl  time  without  drinking.” 


Kathleen  Michael  comments; 

“'riic  habitual,  heavy-driniving 
teenager  is  an  obvious  candidate  for 
pi'ofessicnal  hel]).  lie  needs  assist- 
ance in  sorting  out  the  tilings  that 
arc  eating  away  at  him  and  then 
learning  how  to  cope  with  them 
without  alcohol.  And  the  longer  he 
runs  aw-ay  from  his  iiroblems,  the 
harder  it’s  going  to  be,  ultimately, 
to  face  them.” 

in  view  of  the  growing  seidousncs^ 
(f  the  youth-alcohol  problem,  are 
our  high  schools  augmenting  the  ef- 
forts of  iiarents  in  preparing  our 
children  to  live  in  a drinking  soci- 
ety? 

Unfortunately,  the  answer  is  an 
unqualified  No.  This  gloomy  picture 
cmci-gcs  from  a hitherto  unpublish- 
ed 197.5  study  in  which  a sample  of 
2A.>\  Metro  students  in  grades  9,  U 
and  1.9,  were  asked  to  discuss  their 
school  e.xpericnces  with  “drug 
education,”  which  lumps  drugs  and 
alcohol  together.  The  investigation 
was  conducted  by  the  .Addiction  Re- 
search Foundation  of  Toi'oiito. 

Un  pa|)er,  at  least,  the  Metro  high 
.school  curriculuyi  devotes  90  hours 
yearly  to  dimg  education,  'this  90- 
hour  segment  is  part  of  tlie  1 lU  huur 
I'ourse  uffci-cd  on  iihysical  education 
and  healtli.  (Jl  the  90  h.oiirs,  95  hour.s 
are  allolcd  to  dings;  5 hours  to  alco- 
hol, 

IMore  than  half  the  Metro  high 
.school  sliidcnis  (jiie.slioncd  lal.l  jair 
cent)  had  not  altendeil  a single 
driig-educaUon  class  during  1979. 
The  majority  of  the  remainder  liad 
been  to  four  or  fewer  classes  on 
alcohol  ■ and  or  diaigs.  Only  19  jier 
cent  had  experienced  more  Uian  10 
sessions. 

When  asked  about  their  attend- 
ance one  year  later  (in  IS)74),  01. 1 
|icr  cent  of  the  students  stated  that 
they  had  been  to  only  one  or  two 
classes.  Less  than  1 jier  cent,  had 
been  present  at  more  than  11  ses- 
sions. while  21.9  per  cent  had  receiv- 
ed no  drug  ednealion  at  all. 

'rids  indicatc.s  that  in  the  single 
year  between  1973  and  1974— in  the 
face  cf  growing  public  concern -- 
alcohol  and  drug  education  pro- 
grams in  Meti'o  high  schools  liad 
sharply  deteriorated. 
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Aliiiu.'il  hair  llic  .shidcnl:;  1 17.1  per 
cenl)  rated  the  dni^  eduealiLin  pro- 
oi'aiii  as  “pour”  or  “very  jjoor”. 
Only  Ki.U  per  eciil  i-alcd  Lhein  as 
gootl  or  execileiit. 

‘Rated  as  poor’ 

In  summing  up  the  report  slates: 

“Considering  tlie  number  of  pro- 
grams available,  it  is  surprising  that 
only  48.9  per  cent  of  the  students  in 
glades  9,  11  and  13  in  Metro  have 
e\'cr  attended  a drug-education  pro- 
gram . . . Despite  recent  publicity 
legarding  the  need  for  drug  educa- 
tion, few  students  ha\'c  been  given 
long-term  programs.  Most  liave  got- 
ten programs  wliich  they  rated  as 
psor.” 

Or.  IMicliacI  Goodstadl,  a 
.'specialist  in  j-alcoliul  cduealion,  ex- 
plains one  important  reason  tli.-d 
scl.o.d  pr;.gr,'Ai5  have  failed. 

To  be  an  elleetivc  teacher,  you 
must  have  expertise  in  your  subject, 
possess  skill  as  a communicator, 
and  appear  to  be  unbiased. 

“.A  teacher  with  these  fiualilics 
enjoys  high  credibility  with  his  stu- 
dents.” says  Goodstadt. 

Unfortunately,  few  teachers  have 
received  .specific  training  in  alcohol 
education.  ‘‘They’re  provided  with  a 
sketchy  outline  of  the  areas  to  be 
covered  and  they  lack  the  expertise 
to  flesh  it  out,”  says  Goodstadt. 
Again,  many  teachers  are  regarded 
wnth  scepticism  by  their  students 
because  their  prejudices  become 
evident.  They  cither  over-slate  the 
case  for  abstinence,  or  fail  to  give 
a icalistic  account  of  the  hazards 
associated  with  drinking. 


Unproductive 

Up  to  this  time,  most  alcohol 
education  has  been  a case  of  ‘‘the 
blind  leading  the  blind”— and  that's 
another  reason  it  has  been  unpro- 
ductive. 

We  haven  t scientifically  meas- 
ured the  effectiveness  of  various 
programs,”  explained  Goodstadt. 

Some  of  the  pilot  programs  being 
tested  are  quite  novel  in  their  ap- 
proach. 

“We’re  trying  out  one  that  uses 
the  back-door  approach,”  explains 
foundation  psychologist  Martin 
Shain.  In  thjs  program,  educator.^ 
work  with  groups  cf  parents  and 
talk  honestly  willi  each  other.  Wliy 
this  approach? 

^ “We  have  found.”  said  Shain, 
“that  in  nearly  every  case  where  a 
teenager  abuses  drugs  or  alcohol 
there’s  been  a breakdown  of  com- 
munication between  him  and  his 
parents.  We  believe  that  v/e  can  cor- 
rect many  cases  of  (h'ug  abuse  by 
leaching  parents  and  children  to 
communicate  with  cacl|  olhei\’\._^ 
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LESSON  8 


OBJECTIVES 

1 . To  consider  interpersonal  relations  in  a family. 

2.  To  discuss  how  excessive  use  of  alcohol  can  interfere  with  family  relations. 

3.  To  discuss  positive  steps  which  a student  could  take  in  relation  to  family  members  if  the  use  of 
alcohol  is  a problem. 


OBJECTIVE  1:  TO  CONSIDER  INTERPERSONAL  RELATIONS  IN  A FAMILY 
Stepi: 

Put  students  in  small  groups  and  ask  them  to  list  characteristics  of  an  “ideal”  family. 


Characteristics  of  an  “ideal”  family  probably  include; 

having  open,  honest  communication 

resolving  conflicts  through  discussion  and  compromise 

participating  in  activities  together 

having  respect  for  one  another’s  individuality 


Step  2: 

Ask  groups  to  share  their  ideas  of  an  “ideal”  family. 

Step  3: 

No  family  is  always  “ideaH’Sometimes  there  are  problems.  What  problems  do  we  see  in 
our  families? 


It  is  hoped  that  students’  own  personal  experiences  will  form  the  basis  for  discussion. 
This  could  include  a discussion  of  characteristics  far  removed  from  the  “ideal”  family. 


OBJECTIVE  2:  TO  DISCUSS  HOW  EXCESSIVE  USE  OF  ALCOHOL  CAN  INTERFERE  WITH 
FAMILY  RELATIONS 


Stepi: 

Show  the  film  The  Summer  We  Moved  to  Elm  Street  (available  from  the  National  Film  Board  - 
generally  in  your  public  library), 
or 

Give  a copy  of  the  following  case  study  to  each  student. 
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The  following  statements  are  given  by  a child  of  an  alcoholic  parent  in  an  actual  interview  conducted  by 
Margaret  Cork,  author  of  The  Forgotten  Children  (1969).  The  teacher  could  ask  the  students  to  role  play  a 
social  worker.  The  social  worker  could  provide  advice  to  the  child  on  how  she  could  begin  to  help  herself 
and  her  family  from  the  pathological  effects  of  alcoholism. 

“Sally  is  a 14-year-old  daughter  in  a family  of  five  children.  Although  the  father’s  earning 
capacity  was  high,  the  children  were  all  rather  poorly  dressed.  Sally  had  a particularly  neglected 
appearance  and  very  poor  posture.  Her  face  seemed  strained  and  her  expression  lifeless. 

Sally  began  the  interview  by  saying,  “I  am  always  sad,  not  just  because  my  father  drinks  but 
because  of  the  way  he  is!’  Then  she  burst  into  tears.  When  she  had  pulled  herself  together, 
she  added  somewhat  bitterly,  “He’s  always  getting  mad  and  smashing  things” 

“What  does  your  mother  do?”  asked  the  social  worker. 

“She  yells  and  nags.  She’s  always  nagging,  but  he  drinks  and  acts  like  that  anyway.  Anything  can 
start  him  off  but  mostly  it’s  mom.  Pretty  soon  he’s  yelling  at  all  of  us.  He  never  wants  to  eat  with 
us  - just  lies  around  and  moans  and  groans,  saying  how  awful  he  feels!’ 

“How  does  this  make  you  feel?” 

“I  keep  wishing  he’d  just  drink  like  other  people.  But  the  nagging  and  the  fighting  are  worse  than 
the  alcohol.  He  hits  mom  sometimes!’ 

“Do  you  ever  tell  your  father  how  you  feel?” 

“No!’  I 

“Why  not?”  (social  worker). 

“He’d  hurt  you  - say  mean  things.  You  just  can’t  talk  to  him  about  anything  that  matters!’ 

“How  do  you  feel  about  the  way  your  mother  and  father  get  along?”  (social  worker) 

“I  love  him,  but  sometimes  I think  mom  asks  for  it.  She  gets  him  going  until  he  starts  to  drink” 

“Do  they  ever  do  things  together,  such  as  going  out  with  friends  or  bowling?” 

“Sometimes  mom  goes  out  to  dinner  with  dad,  but  mostly  he  doesn’t  ask  her.  If  she  goes,  I think 
she  does  it  just  to  see  that  he  doesn’t  drink  too  much.  She  never  acts  as  though  they  had  a 
good  time!’ 

“Does  your  mother  do  things  by  herself,  like  visiting  with  neighbors  or  friends?”  (social  worker) 
“No,  she  never  talks  to  the  neighbors  and  hasn’t  any  friends!’ 

“Does  your  father  help  your  mother  around  the  house?”  (social  worker) 

“No,  he’s  always  sleeping  it  off  or  fighting.  Mom  has  to  do  everything,  or  else  we  try  to  do  it. 
There’s  never  any  time  for  fun’.’ 

“Do  your  mother  and  father  ever  make  plans  for  holidays  or  special  occasions?” 

“Never.  They  just  argue.  Things  just  happen  in  our  house.  You  never  know  what’s  what!’ 

“Do  you  ever  talk  to  your  mother  about  how  you  feel?”  (social  worker) 

“You  can’t  talk  to  her  because  she  doesn’t  pay  any  attention  to  you.  She  just  worries  about  dad” 
“Tell  me  about  your  friends.  Do  they  know  how  things  are?” 

“No,  I never  bring  them  around  when  mom  and  dad  are  fighting.  When  I do  bring  friends  in, 
he’s  always  so  nice  to  them  they  think  he’s  swell.  He’s  nice  to  everyone  but  his  family!’ 

After  a pause  Sally  added,  “I  feel  different  from  other  kids.  Of  course,  we  might  be  more  like  other 
families  if  dad  didn’t  throw  his  money  away.  We  could  have  things  and  do  things  like  other  kids. 

I know  dad  really  could  afford  to  send  me  to  university,  but  when  the  time  comes  I suppose  he 
won’t  have  the  money.  Anyway,  I’d  never  be  able  to  concentrate  enough!’ 

(The  Forgotten  Children,  pp.  12-16) 


Step  2: 

Discuss  the  following  issues  in  relation  to  the  family  and  alcohol  use; 

a.  money  problems:  because  drinking  alcohol  is  expensive,  many  things  must  be  done  without 

b.  frequent  and  heated  arguments 

c.  limited  outside  activities 

d.  lack  of  affection  among  family  members 

e.  feelings  of  guilt  in  family  members 

f.  effects  on  relationships:  how  each  member  of  the  family  reacts  to  the  drinker,  how  the 
drinker  reacts  to  each  family  member 
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OBJECTIVE  3:  TO  DISCUSS  POSITIVE  STEPS  THAT  A STUDENT  COULD  TAKE  IN  RELATING  TO  FAMILY 
MEMBERS  IF  THE  USE  OF  ALCOHOL  IS  A PROBLEM 


Step1: 

What  is  needed  to  help  a family  when  alcohol  becomes  a problem? 


Some  kind  of  intervention,  some  help  for  the  drinker  as  well  as  other  members  of 
the  family. 


What  is  available  in  our  community  to  help  such  a family? 


1 . Alcoholics  Anonymous  (AA)  - a self-help  group  for  the  alcoholic 

2.  Alanon  - a self-help  group  for  the  husband  or  wife  of  the  drinker 

3.  Alateen  - a self-help  group  for  the  children  of  the  drinker 

4.  Social  agencies  - for  example  Children’s  Aid 

5.  A family  doctor 

6.  A school  counselor 


Step  2: 

Invite  a member  of  Alateen  to  come  and  talk  to  the  class  about  the  group. 


An  Alateen  person  can  be  contacted  by  calling  AA. 


INDIVIDUAL  RESEARCH 

Check  out  some  of  the  helping  sources  to  see  what  help  they  offer. 
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LESSON  9 


OBJECTIVES: 

1 . To  increase  understanding  of  how  alcohol  use  can  affect  athletic  performance. 

2.  To  assist  the  student  to  make  a personal  decision  about  drinking  or  not  drinking  in  different 
situations. 


OBJECTIVE  1:  TO  INCREASE  UNDERSTANDING  OF  HOW  ALCOHOL  USE  CAN  AFFECT  ATHLETIC 
PERFORMANCE 

Step1: 

Show  pictures  of  various  athletic  endeavors,  e.g.  football,  golf,  swimming,  running.  Be  sure  to 
include  pictures  of  women  athletes. 

Step  2: 

Begin  to  develop  a chart  summarizing: 

a.  the  mental  and  physical  requirements  necessary  for  athletic  performance 

b.  concrete  examples  of  requirements 

c.  effects  of  alcohol  on  each  requirement 

d.  possible  consequences  of  the  effects  of  alcohol  on  athletic  performance 

Question:  What  is  needed,  both  mentally  and  physically,  to  be  a good  athlete,  e.g.  quarterback, 
skier,  swimmer,  runner,  etc.  (using  the  pictures  for  reference)? 

The  first  column  of  the  chart  should  include: 


Needs  in  Sports: 

visual  coordination  (ability  to  match  eye  and  physical  actions) 

muscle  coordination 

appropriate  muscle  development 

reflex  reactions 

timing 

physical  conditioning  (muscles,  heart,  lungs) 
judgment 


Since  it  is  important  for  all  students  to  understand  the  above  concepts,  concrete  examples  of 
the  role  of  the  concepts  in  various  sports  is  put  in  the  second  column.  For  example: 


Needs 

Examples 

visual 

coordination 

quarterback  needs  to  be  aware  of  a large  portion 
of  the  field  and  match  this  with  his  movements 

Question:  How  could  alcohol  use  affect  each  of  the  needs  for  participation  in  a sport? 
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Fill  in  the  third  column  of  chart  thus: 


Needs  Example  Effect  of  Alcohol 


visual  quarterback  slows  down  processing  of  visual  input  so  that 

one  cannot  react  so  quickly  to  what  one  sees 
detrimental  results  of  alcohol  consumption: 
impaired  coordination 
reduced  heat  tolerance 
decreased  maximum  oxygen  uptake 
single  beer  or  highball  can  result  in  muscle 
incoordination  depending  upon  weight  and 
alcohol  tolerance 

incoordination  may  persist  up  to  24  hours 
morning  after  tremulousness  - hazardous  to  fine 
hand-eye  coordination, 
reduced  heat  tolerance  up  to  48  hours  - 
3-4  drinks  in  24  hours  can  reduce  heat  tolerance 
for  up  to  10  days  - this  is  especially  important  for 
sports  requiring  endurance  during  summer 
months,  e.g.  track  and  field,  tennis,  etc. 


One  cannot  participate  to  one’s  full  potential  and  will  tire  easily:  decreased  maximum 
oxygen  uptake;  reduced  muscle  contractile  strength. 


Question:  What  conclusions  can  you  draw  regarding  using  an  alcoholic  beverage  while 
participating  in  sports? 

Question:  Many  people  do  not  participate  in  sports  such  as  those  mentioned.  Are  there  any  other 
activities  that  require  the  same  functions  as  participating  in  a sport  with  which  the  use  of  alcohol 
will  interfere?  (This  could  include  driving,  chess,  reading,  surgical  operation). 


OBJECTIVE  2:  TO  ASSIST  THE  STUDENT  IN  THE  MAKING  OF  A PERSONAL  DECISION  REGARDING 
DRINKING  IN  DIFFERENT  SITUATIONS 


Stepi: 

Hand  out  the  following  list  of  situations  and  ask  the  students  to  complete  it. 


Would  You 

You  Are  At:  Accept  a Drink  Why  Why  Not 


1. 

You  father’s  birthday 

Yes 

No 

2. 

Your  best  friend’s  birthday 

Yes 

No 

3. 

A picnic 

Yes 

No 

4. 

A friend’s  house 

Yes 

No 

5. 

Dinner  at  a restaurant 

Yes 

No 

6. 

An  after-football  group 

Yes 

No 
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Step  2: 

You  have  had  to  make  a decision  in  each  of  the  cases  here;  and  you  are  going  to  be  faced  with 
many  more  situations  where  you  have  to  decide  what  you  will  do.  There  is  a process  of  decision- 
making that  you  can  follow  to  help  you  make  your  decisions. 


The  Decision-Making  Process  includes  the  following  stages: 

1 . Define  your  alternatives. 

2.  Find  out  about  each  alternative. 

3.  What  is  important  to  you  in  the  situation  - what  values  do  you  hold? 

4.  What  are  the  consequences  of  each  alternative? 

5.  Decide. 

6.  Try  it  out. 

7.  Would  you  do  it  again? 


Step  3: 

Take  one  situation  (e.g.  a picnic)  and  follow  the  decision-making  process. 

1 . Define  alternatives. 

Question:  What  are  your  alternatives? 


to  drink  nothing 
to  drink  a little 
to  drink  a lot 


2.  Finding  out  about  each  alternative. 
Question:  Where  can  you  get  information? 


talk  to  other  people 
read 

do  something 
past  experience 


Question:  To  whom  would  you  talk? 

Question:  What  kind  of  information  do  you  need? 
Question:  Whose  information  would  you  trust  the  most? 
Question:  To  whom  would  you  not  talk? 

Repeat  the  same  process  for  reading  materials,  etc. 
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3.  Relating  your  value  system  to  the  alternatives. 

Question:  What  kind  of  person  do  you  see  yourself  to  be  and  what  is  important  to  you? 
Question:  If  you  take  one  alternative  what  will  they  say  about  you? 

Question:  What  will  the  other  alternative  say  about  you? 

4.  Identifying  the  consequences  of  each  alternative. 

Question:  What  consequences  do  you  see? 


Decisions  are  like  dropping  a pebble  in  a pond  - the  ripples  are  ever-widening  and 
although  we  can  never  foresee  all  consequences  we  should  at  least  keep  some  criteria 
in  mind. 

In  looking  at  the  consequences  consider: 
immediate  and  long-term  consequences 
consequences  to  me  personally 
consequences  to  those  closest  to  me 
consequences  to  the  community  of  which  I am  part 


5.  Deciding. 

Question:  What  would  you  do  at  that  picnic? 


55 


HOW  CAN  I MAKE  THE  BEST  CHOICE  ? 
I CAN  ASK  MYSELF... 

KNOWLEDGE  EXPERIENCE 


WMM  DO  I KNOW  MAD  A 

ABOUT  EACH  CHOICE  ? CHOICE  LIkrE  IT  BEFORE? 


VALUES 


WHAT  WOULD  EACH  CHOICE: 
SHOW  IS  IMPORTA.NT  TO  ME? 


FEELINOS 


HO\M  DO  I FEEL  ABOUT 
EACH  CHOIOE.? 


WHAT  WOULD  BE  THE  RESULTS  OF  EACH  CHOICE.? 


Reprinted  from  It’s  My  Life,  Alcoholism  and  Drug  Addiction  Research  Foundation,  Toronto,  1976. 
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LESSON  10 


OBJECTIVES 

1 . To  provide  an  opportunity  for  individuals  to  present  their  research  findings. 

2.  To  follow-up  “Dear  Abby”  letters. 

3.  To  make  a personal  decision  regarding  the  use  of  alcohol. 

4.  To  evaluate  the  program. 


OBJECTIVE  1:  TO  PROVIDE  AN  OPPORTUNITY  FOR  INDIVIDUALS  TO  PRESENT  THEIR  RESEARCH 
FINDINGS 


Stepi: 

Any  student  or  groups  of  students  who  worked  on  a research  idea  (from  the  ideas  presented  in 
several  lessons)  can  present  their  findings.  Each  presentation  should  have  conclusions  about 
students’  feelings  regarding  alcohol  in  the  area  they  researched. 


OBJECTIVE  2:  TO  FOLLOW-UP  “DEAR  ABBY”  LETTERS 
Stepi: 

Have  students  re-read  the  “Dear  Abby”  letters  they  wrote  after  Lesson  1. 
Question:  Do  you  feel  you  can  answer  the  letter  now? 


If  there  are  still  students  who  are  unsure  they  could  share  their  concern  at  this  point, 
or  if  they  would  prefer  to  discuss  it  in  private  at  a later  time,  that  should  be  arranged. 


OBJECTIVE  3:  TO  MAKE  A PERSONAL  DECISION  REGARDING  THE  USE  OF  ALCOHOL 
Stepi: 

Have  students  complete  the  following  statement; 

My  intentions  regarding  the  use  of  alcohol  are . . . 

This  is  a private  document,  but  encourage  the  students  to  put  it  away  and  then  look  at  it  a few 
weeks  or  months  from  now  to  see  if  they  still  feel  the  same  way. 


OBJECTIVE  4:  TO  EVALUATE  THE  PROGRAM 

See  evaluation  sheet  on  next  page. 
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EVALUATION  SHEET 

We  have  spent  some  time  discussing  the  use  of  alcohol  and  the  effects  that  the  use  of  alcohol  can  have. 
We  would  like  to  know  how  you  feel  about  these  sessions. 

1 . What  do  you  know  now  that  you  did  not  know  before  having  these  classes? 


2.  What  did  you  like  most  about  these  classes? 


3.  What  did  you  not  like  about  these  classes? 


4.  What  would  you  do  differently  in  these  classes? 


5.  What  more  would  you  like  to  learn  about  alcohol? 


6.  What  changes  have  you  made  in  your  behavior  as  a result  of  these  lessons? 


7. 


How  would  you  rate  the  classes  on  the  use  of  alcohol? 
Terrific  1 2 3 4 5 6 


7 Terrible 
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